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Abstract 
 
This research project was applied at Escuela Tecnológica-Instituto Técnico Central, a 
secondary public school in Bogotá.  The purpose was to promote the oral production through 
Blended Learning with tenth graders. Additionally, it was carried out through Mixed Method 
and under Action Research methodology.  Concerning data collection were used: diagnostic 
tests, videos, transcriptions, survey and observation formats in face-to-face and online 
scenarios. For developing the process of Data Analysis, the teacher-researchers considered 
“Sequential Exploratory” design. Inside the findings, it was possible to confirm that a 
B-Learning Proposal can foster oral production, through the implementation of three Lesson 
Plans based on TBL theory. The students could increase the number of words produced in 
their oral presentations, what represents the improvement of the fluency; their performance 
was better in front of online than face-to-face (F2F) tasks. 
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Research Problem: ​The institution focuses the learners to be prepared under government 
policies regarding English as FL, that involves the management of four skills having in mind 
the CEFR. However, there is a contradiction because​ ​although they are asking for 
communication, the state tests point out to reading and writing, neglecting the other skills: 
listening and speaking. As a consequence, the teacher-researchers found a low development 
in activities related to oral production what was evident in the grades obtained by the 
students. For this reason, BL was considered as a model to foster it. So the Research 
Question is​ ​What could be the impact of B-Learning on 10th graders´ English Oral 
Production? 
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This project was organized into four chapters.  The first chapter is the Theoretical 
Framework where the pillars of the research are presented.  They are Speaking, B-Learning, 
ICTs´for Developing Oral Production and Task-Based Learning (TBL). 
 
The second chapter revolved around the Research Design, whose purpose was to 
present the process of this inquiry.  It was developed under Mixed Method, Pragmatism, 
Action Research. 
 
On the other hand, the Proposal was taken into consideration as the third chapter. 
Here it was possible to find the description of the pedagogical intervention, that 
corresponded to a Didactic Unit, split into three (3) lesson plans. These considered 
face-to-face and online scenario (videos, WhatsApp, Youtube) having in mind B-Learning 
Model and TBL approach. 
 
The fourth chapter corresponded to the Data Analysis, which presented the process 
followed since the data collection to the final results, to show the impact of the Didactic Unit 
and the answer to the Research Question. 
  
This study considered tenth graders oral production, regarding fluency, that was 
impacted by the implementation of a Didactic Unit, composed by three (3) lesson plans, 
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which included tasks related to situations closed to their contexts like soundtracks, chats, and 
Youtubers´role. At the same time, online tools as Videos, WhatsApp and Youtube.  It was 
evident due to the number of words increased, and the number of hesitations decreased 
during one minute of monological tasks presentation.  In the same sense, during the stage of 
the evaluation, the students expressed that they felt comfortable in online scenarios and they 
could break barriers as the fear of communicating in English. 
 
Lastly, the teacher-researchers found the importance of including appropriate 
technology in their practices, because nowadays this is part of the human beings progress. As 
everything changes, the education cannot be the exception, because the traditional field is 
being encroached by the net, the connectivity and other aspects of the globalization and the 
world's evolution. 
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Introduction 
 
 
The world has been changing in all fields of the society and especially in the educational 
scope. For this reason, human beings have to be prepared to raffle the changes that 
innovation brings or the challenges that the development and evolution present. Therefore, it 
is evident the pressing necessity to keep open communication channels that allow being part 
of the global civilization. At the same time, English has had a significant impact in science, 
economy, health, technology and other aspects of the human being during the last centuries, 
what implies that the people can be able to communicate or interact with native and 
non-native speakers. 
 
Although all the skills are essential, the world requires people able of getting contact in 
different contexts and purposes. This process is done through speaking because it is part of 
the daily life, it is instantaneous, and the first channel of establishing social relationships or 
sharing knowledge. Another relevant aspect is the technology that has covered all fields as 
English has done, and its participation has been tied like learning and teaching mediator for 
the foreign language in different universities, enterprises, schools and academic institutions. 
So, it is necessary to generate an environment where the students and teachers have the 
opportunity to appropriate the knowledge through different tools that connectivity offers. 
 
That is the case of Escuela Tecnológica Instituto Técnico Central, where this research 
project is developed. It is one of the schools from the public sector, whose mission has been 
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focused on the technique and technology preparation for more than 110 years. It depends 
directly on Ministry of Education (MEN) but under Lasallian brothers’ administration. It is 
located in downtown of Bogotá, La Favorita Neighborhood (Los Mártires). 
 
The School has been a leader in educational quality, due to its high results in external 
testers, like ICFES- Pruebas Saber 11, and ISCE (Índice Sintético de Calidad) (Appendix A), 
MEN among others.  It has been the reference point for other institutions concerning 
technical and technological models. At the same time, the institution has received the quality 
prize since 2009 until now; its scholar population is around 1.400 students with 30-35 per 
class in a single shift​. ​It is provided with workshops in Mechatronics, Systems, Design, 
Industrial Processes. There are girls and boys between 11 and 17 years old. Many of them 
come from low-income neighborhoods. They are people full of dynamism, who like to learn 
and have proper management of mathematical, communicative and social competences. In 
general, they live in an environment of tolerance and respect, based on the Lasallian 
philosophy. 
 
Moreover, in the educational community, the school staff of teachers is composed by 
85 from the state and 20 in different ways of hiring; some of them with post-graduate and 
doctoral studies. A small group is from undergraduate teaching programs or other 
professions like engineers, graphic designers, and architects. The faculty has collegiality, 
professionalism, respect, and friendship. 
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The Ministry of National Education has established language teaching policies, whose 
objective is the insertion of the country in the global marketing through the improvement of 
English management from the citizens (Plan Nacional de Bilingüismo,2004-2019).  In the 
same line, the “Estándares Básicos de Competencias en Lenguas Extranjeras: Inglés” (MEN 
2006), whose goal is to reach students at B1 level (CEFR) to give them tools to communicate 
in English and use it effectively in real contexts. That is, students able to “express themselves 
in a limited way, in familiar situations and to deal with non-routine information” (CEFR). 
Inside the institution, some internal regulations have been created as is the case of  PEI 
(Proyecto Educativo Institucional) whose chapter Plan de Estudios, literal L, states the 
necessity of having students able to comprehend and with the capacity of expressing in the 
foreign language. Another important document of evaluation is the Sistema Institucional de 
Evaluación  (2015), that asks learners certified in face-to-face classes level C1 (Chapter II, 
Article 6, paragraph 2) in English if they want to learn Korean, Portuguese, French, and 
German. 
 
Nevertheless, these educational policies have been adopted more in the paper than in 
practice, as happens in the institution, because it is interested in strengthening skills that 
point out to Pruebas Saber 11. Accordingly, listening and speaking have not been fostered to 
the same extent. That is why it is necessary to look for a proposal based on tasks with the 
right level of complexity, authenticity and near to the students´ context for achieving oral 
production. 
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Oral production looks like an easy skill, but it demands speakers able to face a time 
pressure, select the appropriate words, intonation, and pronunciation to be understood. This 
one joined to other essential aspects that are very important in oral speech as clarity and 
fluency. In this sense, the students may be encouraged to speak not only for communicative 
purposes but contribute to other areas from their success, such as express themselves 
adequately in front of an audience, produce an excellent discourse or participate in a 
dialogue. 
 
Nowadays, the way of dealing with the knowledge is not only in-person classes but 
through online scenarios, where the students can find boundless opportunities for getting 
access to this one.  The technology evolution has opened doors to new forms of learning and 
teaching processes, what has been possible through​ ​models like Blended Learning 
(B-Learning). BL represents an opportunity to integrate the innovative and technological 
advances in the traditional classes. The implementation requires keeping an open mind 
because it provides accessibility and flexibility in all activities, which show students 
satisfaction and effectiveness. It can not only include technology but re 
 
The institution works under government policies regarding English as FL, that 
involves the management of four skills having in mind the CEFR. Its purpose is to prepare 
students able to communicate in English under B1 level, but there is a contradiction because 
although they are asking for communication, the state tests point out to reading and writing. 
For this reason, the school focuses the learners to be well prepared for that kind of 
evaluations. Furthermore, the teacher-researchers found a low development in activities 
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related with oral production what was evident in the low grades obtained by the students, 
even they preferred not to participate or not to present them (Appendix B). 
  
The population considered for this study corresponds to 10th graders of Escuela 
Tecnológica Instituto Técnico Central. They were 210 students, boys, and girls, whose ages 
were between 15 and 17. They were organized in six courses.The problem identified was 
validated through the application of instruments like a survey (Appendix C).  
 
The data gathered through the survey was represented in pie charts (Appendix D). 
The first question was looking for information about the resources used by the students for 
learning English, making evidence the following results:  41% of the learners answered 
smartphones (Figure 1). The second question related to the skill where they felt more 
comfortable, 33% of them chose reading (Figure 2).   In the case of the material that made 
easier English Learning, 34%  said audiovisual media (Figure 3). Other questions turned 
around the ways of learning.  Most of them expressed that they learned better exploring what 
they knew and then related it to new knowledge (Figure 4). Regarding the kind of mobile 
devices the learners had, 70% answered Smartphones (Figure 5). For exploring the use that 
they gave to those devices, the majority agreed for downloading games, what implies that 
there were not pedagogical purposes (Figure 6). About the applications they frequently had 
in their mobiles, 57% responded Social Networks, only 2% had Educational blogs (Figure 7). 
The last question asked about the time the learners spent surfing the net, 52% was in the 
range of 4-6 hours per day (Figure 8).   
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Additionally, the teacher-researchers applied a diagnostic test (Appendix E), to 
evaluate the competences in each one of the skills. The 58% got better results in reading; 
23% obtained good scores in Writing, 13% had a good achievement in listening and just the 
6% for speaking. 
 
 
 
 
Skill Pass Mean 
Score 
(Average) 
Median Standard 
Deviation 
Range 
Reading 58% 121 30.25 52,03 (121-210 ) 
Writing 23% 48 12 37,44 (48-210 ) 
Listening 13% 27 6.75 23,76 (27-210 ) 
Speaking 6% 14 3.5 13,16 (14-210 ) 
Table 1. ​Cifuentes, Mendez & Moreno 2018 
Diagnostic Test (210 students) 
 
 
The previous table shows that students were stronger in reading (mode,121) while the 
weakness was presented in speaking. When analyzing the standard deviation, there was a 
significant difference between reading and speaking (52,03) - (13,16), what demonstrated the 
weakness in oral production. 
 
After analyzing the information obtained through the instruments applied,  a sample 
was taken randomly for the next stages of this study. The population corresponded to 60 
students who were the 30% of a total 210 learners, composed of 13 girls and 47 boys. They 
are majority due to the first nature of the school because it was a male institution since it was 
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founded.  Besides, it was possible to find students with the lowest development to the 
highest; simultaneously the six courses were considered. Another characteristic of this 
population was that learners who always have been expressing their reluctance to oral 
activities were included, mainly if they were face to face.  By another hand, some of them 
had an excellent command of speaking skill. The criteria for this percentage sample are 
represented in the next diagram. 
 ​Graphics 1:​ Characteristics Sample Randomly (Cifuentes,Mendez & Moreno 2018) 
 
According to the aspects found during problem stage definition and taking into account 
the importance that has been gaining models like B-Learning in teaching, it is necessary to 
pay particular attention to the way in which speaking is directed. That is not only utilizing 
traditional paths where the learners are exposed to activities like role plays, short 
presentations, ask and answer, etc., but to new tools like online environments. So, it is 
essential to explore new opportunities that can give models like B-Learning, which allows 
working face-to-face (F2F) and online activities in learning and teaching processes. 
 
Considering the results tossed by the instruments (Appendix C and Appendix E) applied 
and the students grades (Appendix B),  the necessity of doing effective the Colombian 
government policies and  the importance of  fostering speaking regarding fluency, the 
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teacher-researchers worked as ​Object of Study​ “Development of Oral Production in 
English” and the ​Field of Action​ ​Development of Oral Production through Blended 
Learning.  Therefore formulated the research question  ​What could be the impact of 
B-Learning on 10th graders´ English Oral Production? 
 At the same time, it was established as ​General Objective ​“To promote the oral 
production through Blended Learning with 10th graders”. It is supported by the following 
specific objectives: 
 
1. To identify the relevant theoretical aspects of speaking and blended learning. 
 
2. To explore the use of  Youtube, WhatsApp, and Videos regarding speaking. 
 
3. To create and pilot a proposal of blended learning for promoting oral production. 
 
 
This research project was worked under Mixed Approach, due to the qualitative and 
quantitative nature of the information. In the same way, the teacher-researchers considered 
Pragmatism as the philosophical foundation, because it requires practical and workable 
solutions for the phenomenon studied.  Regarding the methodological research design for 
this inquiry is Action Research, because there are favorable aspects like the cyclical stages, 
the possibility to be used in their same context and because they can implement an 
intervention at the same time the investigation is developing. Instruments of data collection 
were a survey, diagnostic test, videos, observation formats, grades from the students and 
transcriptions. 
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As part of the ​Literature Review​, some previous studies were found in the field of 
English language teaching and learning, related to foster of speaking skill through B- 
Learning. Those national and international pedagogical interventions attempt to provide not 
only learners but also teachers’ tools to become even more successful concerning oral 
production. 
 
 
 ​In the international scope, some research studies have been developed which were 
focused on Oral Production in English, as is the case of the inquiry of González (2016), with 
students from K-12 of three different groups of seventeen-year-old, attending the 1st year of 
High School. This study aimed to identify EFL students ‘communicative needs and develop 
their oral skills through the use of authentic materials employing of ICTs. The author used as 
methodology Action Research in three phases. As instruments used diagnostic test, PET test 
and post-questionnaire. 
 
After collecting and analyzing the data, the author concluded: the role of the teacher 
and students in the classroom is somewhat complicated. However, changing the function of 
the materials through the innovation can be something easily attainable and achievable. At 
the same time, those innovative materials provide great outcomes in learning and teaching 
English to speakers of other languages. The use of real tasks employing  ICTs makes some 
improvements in their oral skill because it is the result of their motivation in the participation 
and development of the activities proposed.  
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The last research was valuable for the teacher-researchers of this study because it was 
developed with a similar population (teenagers), the use of authentic materials and ICTs 
demonstrated the improvement in the learners´ oral skills. Secondly, both inquiries were 
developed under Action Research methodology and using instruments like a diagnostic test 
to start the study and to evaluate the results of the implementation, for gathering data, what 
implied the measurement of the impact of author's proposal.  
  
One more study is “Effects of Multimedia Task-Based Teaching and Learning 
Approach on EFL Learners’ Accuracy, Fluency and Complexity of Oral Production” by 
Madhubala (2017). It was applied among 57 Iranian adults EFL students from 19 to 58 years 
old, who were registered in a three-credit General English course required for their 
bachelor’s degree at Islamic Azad University, Azadshahr campus in Iran. Its objective was to 
examine the effects of MMTBLT on the EFL students’ oral production. For validating the 
problem, the researcher used an interview. After this one, they did an oral presentation what 
affirmed their low oral production.  
 
 For that inquiry were used instruments like four (4) oral tests tasks to measure the 
students´oral production before the treatments regarding accuracy, fluency, error-free 
clauses, verb tenses, words per 90 seconds, complexity and other aspects of EFL oral 
production. The researcher implemented a proposal under a free web-based software 
program. He used a platform with the MMTBLT environment.  The idea was to create 
hyperlinks to connect the real world with an EFL learning environment through 
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supplementary materials. Concerning methodology, it was done under a cross-study 
comparison. Inside its findings are: The students were able to produce more accurate, more 
fluent, and more complex language output within 16 weeks of working through MMTBLT. 
This approach showed positive effects on the students’ oral production. 
 
Although the population from that investigation was done with university students, it 
represents a significant resource for this inquiry, due to the problem was similar, because the 
researcher could identify how the main effort was in reading and writing, but not for 
speaking, as it was the problem established in this work.  Inside the pedagogical intervention, 
the author used oral tests and some virtual resources focused on TBL.  However, he pointed 
out not only the learners could be fluent, but accurate too; what differs from this project, 
whose purpose is to foster oral production but regarding fluency. 
 
Taking into consideration the national level, some researchers have explored the 
B-Learning in Oral production in some schools and universities. That is the case of Nayibel 
Molano (2017), who made an inquiry entitled “Building EFL learners’ literacy through 
Blended Learning and Facebook.” Her research takes advantage of technology as educational 
purpose to motivate eleventh graders in the use of these environments. Based on students’ 
preferences regarding mobile devices and language learning, she encouraged them to 
develop the literacy practice by using B-Learning and Facebook to engage students in 
activities like chats, posting comments and with an authentic audience. Taking into account 
that it is a challenge the use of this kind of technology in public schools, the researcher could 
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show how they obtained good results in their academic and personal performance. Besides, 
she said that the integration of Blended Learning and Facebook allow them listening and 
sharing with their partners in both environments and they could learn new vocabulary and 
linguistic topics with the help of their partners, teacher and, at the same time, they became 
more participative with them and their classmates. 
  
In Colombia, B-learning has gained a valuable space, considering that it is necessary 
to take the country to high standards in English use. In this respect, Molano investigated 
inside a population with identical characteristics of the context where this project is 
developed, because they were students from a public High School as Escuela Tecnológica 
Instituto Técnico Central.  In the same sense, she considered taking advantage of  the 
students´preferences for the ICTs, what is meaningful for the teacher-researchers, because a 
way of catching the learners attention is beginning with their interests. 
 
“Una Estrategia Didáctica Para El Mejoramiento De Las Habilidades De Speaking y 
Listening Mediada Por Tecnologías Móviles.” by Dora Cristina Paez (2016). It was carried 
out with tenth-grade students in a public institution in Bogotá. The purpose was to develop 
an application as a didactic strategy to foster oral production in English through M-learning. 
The researcher planned her project based on three topics (M-learning, skills and pedagogical 
model) and in this way, reinforce the main components to develop the strategy (Technology, 
pedagogy, speaking and listening skills). That is because she needed to combine the use of 
mobiles, oral production face-to-face in a foreign language and some blogs as a bridge to 
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join both activities. In this way, she could identify that each student has his/her learning style 
so this project becomes in a collaborative work due to they gave support to their peers. 
 
She found that her students had great achievement in oral production concerning 
fluency, comprehension, and pronunciation. However, when they had to develop an exercise 
which had not been planned, the results were not good. She expressed her students felt 
motivated due to the activities were meaningful and improved their performance in English. 
 
Some researchers go beyond the use of the technologies created. That is the case of 
Paez (2016) because as happens in this research project, she worked with 10th graders to 
foster their oral production utilizing mobiles. But inside her purposes was to develop an 
application, what it is different from the proposal of this work and because she included the 
collaborative work as part of the implementation of her pedagogical intervention. 
 
Otherwise, Sánchez-Narváez & Chavarro-Vargas (2017), worked EFL oral skills 
behavior when implementing blended learning. They applied qualitative action research 
intended to describe content-subject students’ EFL oral behavior when B-Learning was 
implemented in a student's development course and to determine the influence of blended 
learning in EFL oral skill behavior. The participants were forty students from a private 
school in Huila, Colombia. Data were gathered via in-depth interviews, class observations, 
video recording analysis, teachers’ reflection, students’ artifacts, and a survey. Data were 
collected during the implementation of an English blended course in which 12 lessons were 
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divided into six face-to-face sessions and six online meetings by Skype. The findings suggest 
that EFL oral skill behavior is connected with the use of vocabulary, use of body language, 
pronunciation and intonation patterns, production of chunks of language, monitoring oral 
production, motivation and engagement. Besides, blended learning influenced participants’ 
oral production.  
 
 After reviewing the previous studies, the teacher-researchers found that B-Learning 
helped to improve, develop, and increase the oral proficiency inside learners of English as 
Foreign Language; however, there are much more inquiries that have been done in 
universities than in schools. Because of this, the researchers have emphasized in the 
implementation of this study at a high school level. Additionally, it is relevant to include 
B-learning in Schools’ planning because it allows working with other different scenarios 
from the classroom and face-to-face sessions. At the same time, through this model, the 
educational community can explore how to include the technology in the learning and 
teaching processes.  
 
In the same way, those inquiries showed positive results like students were engaged 
with the oral activities in the online environment because they felt motivated for the 
innovative and real materials used in class; the oral production had a significant achievement 
regarding fluency, comprehension, and pronunciation. Another essential point to consider 
was the use of the appropriate ICTs tools depending on the purposes of the researchers.  
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Consequently, the teacher-researchers have considered implementing a proposal of a 
Didactic Unit (Appendix I), based on the theory of TBL (Task-Based Learning).  This 
intervention is composed of three lesson plans that take into account two scenarios 
face-to-face(F2F) and online, speaking skill and fluency as sub-skill.  The tasks turn around 
topics as soundtracks, chats and Youtuber´s roles. As part of this, each one of the lessons is 
tied to one online tool like WhatsApp, video, and Youtube. Furthermore, the students receive 
feedback after each one of the tasks what allow them to improve their performance for the 
assessment stage. 
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1. Theoretical Framework 
 
This study has its theoretical bases on four pillars. First one, Speaking skill because it was 
identified as the root of the problem. It is necessary to go in-depth because the 
teacher-researchers require establishing specific aspects of the vast territory that this covers. 
On the second hand,  the intervention is based on B-learning and Task-Based Learning 
theory, since the objective is to foster the oral production through these foundations. 
Simultaneously, this theoretical framework establishes the connection among Speaking and 
B-learning; that is why this inquiry has considered another relevant aspect that is 
communication and its relation with the  Information and Communication Technologies 
(ICTs) for Developing Oral Communication Skills.  
 
1.1 Speaking 
 
Oral production is considered one of the most complex and challenging abilities to evaluate 
in speaking, due to it is done in real time, while the person is planning, processing and 
producing comprehensively. At the same time, is used to communicate efficiently in a 
dynamic way. As Bygate (2002) says,  “ The study of speaking is an interdisciplinary field 
that involves understanding the psycholinguistic and interpersonal factors of speech 
production, the forms, meanings and processes involved and how these can be developed.” 
In this sense,  the speaker level of production is judged regarding vocabulary, fluency, 
accuracy, pronunciation, expressiveness, and ability to create meanings among others. 
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Besides, if the speaking is done in another language, it is necessary to take into 
account that speaks in a foreign language is a challenge because there are many factors the 
learner may face according to the context. While to native speakers the interaction comes 
naturally, the foreigners are questioned according to the native standard. However, as Sari 
Luoma (2005) says, “…Although vast numbers of language learners learn to pronounce in a 
fully comprehensible and efficient manner, very few learners are capable of achieving a 
native-like standard in all respects.” So, it is better to work effectiveness and comprehension 
of the speaking process keeping in mind the real achievement of the learner. In the case of 
the students in this research, it is very hard trying to involve them in activities which are 
focused on oral production. They feel discouraged to participate due to the pressure of time 
when speaking, despite they know the grammatical rules to follow. So, it is necessary to 
focus their abilities in spoken activities, whose purpose can be allowing the learners to 
improve their fluency and pronunciation. 
 
On this respect, Louma (2005) emphasizes in the purpose by which speaking can be 
evaluated. According to her, testing this skill becomes a challenge depending on the purpose 
by which the learner may focus: if it is focused on the accuracy of pronunciation, it is 
relevant to take into account aspects like comprehensibility, intonation, stress, tone and 
rhythm; meanwhile for the case of fluency is considered speed. That is, the amount of 
information per minute or the quickness to respond in a specific moment.  
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Considering Louma´s theory, the teacher-researchers decided to address this inquiry to 
a specific area of speaking that is fluency, due to the objective is to foster the ability to 
express spontaneously avoiding anxiety and because the most essential is that students try to 
do it, without emphasizing on correctness.  
 
According to Brumfit (1984), fluency is “the maximally effective operation of the 
language system so far acquired by the student.” Based on this point of view, it is necessary 
to recall that speech is developed under the pressure of time. In some cases, despite the 
learner does not know how to join some sentences with linkers or elicitation words, he/she 
only produces them according to the circumstances. That is, adjusting the conversation to the 
problem to solve. It is necessary to consider if it is a planned or unplanned speech, the level 
of formality -spoken like written language-, the way as the learner describes using 
vocabulary as a manner to provide evidence of the lexicon used to convince the listener. 
Finally, it may be kept in mind that each participant in a speaking act is both: speaker and 
listener. 
 
As it is noticed, speaking is a ´combinatorial skill´ because it involves many aspects at 
the same time; it requires to develop roles as listener and speaker in an interchangeable way. 
In this respect, Goh and Burns (2012) state that “practice without a specific focus on relevant 
speaking skills will not be maximally beneficial to learners in the long run.” Canale and 
Swain (1980) share this point of view because learners need to know how words are attached 
to express specific structures and meanings. Phonological to identify how the words are 
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pronounced and how to avoid problems with transferring sounds from their first language; in 
the same way, what goes beyond the word in speech such as stress, rhythm, and intonation. 
Lexical due to it is important to make a distinction between words that foreign language 
learners know as a part of their productive vocabulary and what they know as their receptive 
vocabulary; that is because many learners do not have enough words to express the messages 
in a correct way. 
 
But, it is not enough to understand the knowledge of language and discourse; it is more 
important to emphasize in the fact that foreign language speakers may be able to use speech 
skillfully to achieve their communicative competence. These skills are organized into four 
categories which can be the point of reference to the teachers when planning speaking 
activities, to identify the specific ones to be applied. So, Pronunciation, Speech function, 
Interaction management, and discourse organization are the skills learners need at the 
moment to carry out with speaking activities. Pronunciation is the ability to use words and 
meanings clearly, with appropriate intonation and stress; the intonation patterns help the 
learners to improve the clarity when they speak. Goh (2009) affirms that “some EFL learners 
aim to develop pronunciation features that are similar to or approximated, the British or 
American native-speakers’ models” that they have selected. This aspect is often considered 
by many learners to be not only desirable but necessary for their personal, academic and 
professional development. That is the case of students in this study, who try to follow these 
patterns but at the moment to face an oral activity become shy due to the way as they 
pronounce some words do not correspond to the standard models presented. 
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Concerning, speech-function, it is in charge of knowing how to express and interpret 
speech functions as expressing thanks or disagreement, explaining, complaining, 
complimenting, encouraging or praising. All these expressions or phrases are found in many 
syllabuses to help learners to use them. Interaction-management enables learners to manage 
interactions and influence the direction they take; in the same way, recognize what the 
speaker is trying to achieve in his/her words or by using body language. To conclude, 
discourse organization, for structuring talk and for responding appropriately as listeners. That 
is, according to the accepted speaking and socio-cultural agreements. 
 
Having in mind the last aspects, this inquiry considered important to include the 
speech-function in the pedagogical intervention because acts like explaining, complaining, 
narrating and others, are actions of the students in their daily life and because those functions 
of the language are part of the school syllabus. 
 
To conclude, speaking is a skill which deserves a lot of attention; for Rebecca Hughes 
(2013) “A spoken task may be carried out to help the student gain awareness of, or to 
practice, some aspects of linguistic knowledge or to develop the skill productively.” In this 
sense, the most important at the moment to evaluate oral production is comprehensibility of 
pronunciation, the purpose of speech, context, interaction, speaking situation and speaker's 
role. All those aspects make the process of assessing speaking very punctual and precise. In 
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this research specifically, fluency and pronunciation in oral production will be the purpose to 
involve the students in speaking skills. 
 
 
1.2. Blended Learning 
 
 
Blended Learning (BL) has been one of the most fashionable words during the last years, 
especially in the field of education. Grahame (2010, p. 335) presented several definitions of 
B-Learning, and he adopted the concept of “... learning experiences that combine 
face-to-face and online instruction”. This concept is shared by Pete Sharma and Barney 
Barrett (2010), who present it as “Language course which combines a face-to-face classroom 
with the appropriate use of technology” (p.7). 
 
Oliver and Trigwell (2005:17) consider two definitions of BL. The first one, “the 
integrated combination of traditional learning with the web, based on-line approaches,” it 
means that it is required an online environment and the traditional classroom teaching. At the 
same time, they refer to this as the combination of media and tools employed in an e-learning 
environment’ (ibid.: 17). So, for them, this definition describes a pure distance learning 
course because there are not face-to-face lessons and the communication takes place through 
any number of technologies, such as email and internet telephone. The second one refers to a 
combination of methodologies; it is ‘The combination of some pedagogical approaches, 
irrespective of the learning technology used’ (ibid.: 17). 
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The teacher researchers of this project took Grahame’s (2013) concept, and Sharma 
and Barrett's definition due to the technical nature of the school and because the model of 
teaching and learning that is face-to-face (F2F) can be enriched through a B-Learning 
environment; at the same time, there are resources like internet, systems rooms, laptops, and 
Moodle platform that can be used in favor of fostering the oral production. 
 
1.3. Traditional Model and Blended Learning. 
 
 
The traditional or classical teaching approach is mostly teacher-centered. The teacher’s 
‘voice is listened all time. However, B-Learning is used to provide tools in order the teacher 
can help the students to go beyond the classroom. So, the idea is not only to work online or 
to pass the same role of the teacher to these environments; it is to give more instructional 
support to the students taking into account their differences in knowledge and skills (Johnson 
2015, Seama 2009). At the same time, the traditional model is developed person-to-person 
interaction in a live synchronous, with a high-fidelity environment, while B-Learning is 
considered as a self-paced environment, learning materials interactions, asynchronous and 
low fidelity (Curtis, Bonk, Graham: 2006). 
 
Maybe last characteristics are growing up some apprehensions, like: the technology is 
going to distract the objectives established, the students will be isolated people, because of 
their continuous contact with devices, applications, platforms, and programs. However, it is 
necessary to consider that those tools give many opportunities as the traditional teaching do 
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it. For instance, it is possible to promote deep learning and students ‘autonomy, increase 
motivation, develop critical thinking, enhance communication skills, by taking or combining 
the best of both models. 
 
During the exploration stage of the literature review of this project, the 
teacher-researchers did not find studies that presented an essential aspect as it is the amount 
of time and contents that can be used or blended in face-to-face scenario and online 
environments. Nevertheless, for this research were considered Watson, Murin, and Varshaw 
(2010), who were mentioned by Grahame (2013).  In this respect, they presented the idea of 
working utilizing percentages.  They say that it is possible to work 30% on online activities 
and the other 70% in the traditional way.  It does not mean that it is law.  The point here is 
that the teacher takes the role of designer course and must decide how much online learning 
is required. For this study, these percentages are going to be part of the pedagogical 
intervention. 
 
Concluding, as human beings the change is too tricky of assuming, that is the case of 
the education field, which has been immersed in many challenges. One of this is the use of 
technologies for learning and teaching purposes. However, the Blended Learning offers 
many opportunities; the main is maybe the possibility to develop a program where the 
students and teachers can share not only through physical spaces but in online environments. 
Through this model, it is possible to establish a convergence point between traditional and 
B-Learning for finding new paths of sharing knowledge​. 
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1.4. Blended Models Design 
 
 
During the process of construction of the literature review the teacher-researchers could 
observe that none of that previous studies presented a specific model for developing their 
proposals.  However, in this study was essential to provide some models. On that regard, 
Purnima Valiathan (2002) offers three possibilities, where is considering why and how for 
giving a guide in the process of selecting the best for the learner according to the purposes, 
objectives, and goals. They are Skill-Driven Model, Attitude Driven-Model, 
Competency-Driven Model. 
 
 
 
1.4.1. Skill-Driven Model. ​Purnima Valiathan (2002), describes this 
model as mixed interactions with a facilitator through e-mail, discussion forums, and a 
face-to-face meeting with self-paced learning such as Web-based courses and books. The 
trainer or facilitator must be an active part of the online program. 
 
1.4.2. Attitude Driven-Model. ​This approach blends traditional  
classroom-based learning with online collaborative learning events.  It is focused on the 
developing attitudes and behavior. This process is done using collaborative activities in 
face-to-face or online sessions. For example, soft skill courses that require role-playing a 
performance evaluation or negotiating with a customer should employ a behavior-driven 
  
37 
 
approach. For working under this model the activities should incorporate learning 
experiences like discussion forums, Webinars, group projects, and online debates that use 
chat modules.  
 
1.4.3   Competency-driven Model.​ ​On this respect, Valiathan (2002) says “the 
success of a model depends on how quickly each one makes decisions about implicit 
learning and how to transfer this through observation and interaction with experts on the area 
of knowledge.” It means that for developing this model, it is necessary to count on an expert 
in the area selected by the teacher because this interaction implies to get access to the 
learning in an incidental way and not necessarily been aware of this process. 
 
Conversely, Charles Graham (2013) presents another classification of the models; it is 
based on the level or type of education. Inside them, it is possible to find another 
sub-classifications. Those models are K-12 Education Models, Higher Education Models, 
and Corporate Models; however, for this study, it is going to be revised K-12 Education 
Model. 
 
1.4.4   K-12 Education Models.​ This model has been worked in schools’ contexts 
specifically in the K-12. Some countries have this grade. Watson (2008) analyzed some 
schools and could find seven levels that were working concerning the variations of the 
amount of face-to-face and online instructions. Those dimensions are: 
a.  Level of online instruction (unit, lesson, entire course) 
 
b. Time (Schedule) 
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c. Role of online components 
 
d. Role of the Teacher 
 
e. Role of the Student 
 
f. Student Support (always, sometimes, never, etc) 
 
g. Student to Teacher Ratio (Establish the ratio of traditional and online 
work) 
 
 
At the same time for each one of the teaching and learning processes, it is necessary 
to establish some stages that allow the creation of materials, resources, and tools that help in 
such aspects. In this research project has taken into account the Instructional System Design 
created by Dick, Carey & Carey in 2004. They consider six steps: 
a. Identification of Instructional goals 
 
b. Subordinate skill analysis 
 
c. Learner and context analysis 
 
d. Construction of performance objectives 
 
e. Identification of assessment techniques 
 
f. Identification of instructional strategies 
 
g. Determination of appropriate delivery media 
 
h. Course Development 
 
i. Evaluation 
 
         After reviewing those models and keeping in mind the type of population, who are 
students of the secondary school, the Teacher-researchers have decided to work the proposal 
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under the conception of Skill-Driven Model. In this case, Speaking as a skill and K-12 
because this model considers the different dimensions that are part of their processes of 
learning, and the role of the teacher is dealt with the practitioner perspective. 
 
1.5.  Blended Learning in Communication 
 
Since many years ago, the form of getting communication have changed thanks to the 
technology that borns and is updated day by day.  Additionally, the ways of sharing 
knowledge are different now, due to a right path for learning is through simple actions like 
chat, dialogue, listen to, read in the net, see a video, etc.  Although this research is not based 
on interaction, the communication was considered since the monologic tasks (presentations, 
monologues, etc.), because all what humans do have a communicative intention or function. 
So inside the pedagogical intervention are considered speech acts as give explanations, 
narrate, and describe. 
 
Traditionally, the fields of  learning and teaching have been developed under the model 
of face-to-face, where the subjects have direct interaction and in a live synchronous (Curtis J 
Bonk, Charles R Graham:2006).  However, the world has been changing during the last 
years.  That is the case of the way of the human interaction or getting communication, what 
has carried the searching for technologies that allow contact not necessarily through the 
physical presence, as Curtis and Graham (2006)say. ” They refer to this like “human 
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interaction in the form of computer-supported collaboration, virtual communities, instant 
messaging and blogging.” 
 
In the same way, Bonk and Graham (2006) talk about two learning environments. The 
first one is the traditional (face-to-face), and the distributed or computer-mediated learning 
environments that have begun to grow at the same rhythm that the technologies have been 
reaching and have been expanding many different ways of communication and interaction. 
However, in the past, they were separated, due to they were used for different purposes from 
learning and teaching process. 
 
Despite this, during the past half-century, the technological innovations have had a 
significant impact on the learning scope because they are looking for systems that can 
integrate both types of learning. In the present, it is possible to find many different platforms, 
applications or other digital ways for having access to the knowledge. However, according to 
Bonk and Graham (2005), in the future, it is possible to find that Blended Learning is going 
to encroach on the traditional learning territory because there is an increasing focus on 
facilitating human communication and interaction through virtual environments. So it is 
going to enlarge the number of people learning through new technologies, and it is going to 
be the trend. The institution where this project is developed is not indifferent to this evolutive 
process and much more when its nature is technical and technological since there are 
workshops of Systems, Drawing, and Design that are developed with online and 
technological resources as in mathematics and science work through Moodle Platform. 
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Considering this resources and advantages the teacher-researchers decided to include them in 
the Pedagogical Intervention. 
 
 ​1.6  Information and Communication Technologies (ICTs) for Developing 
 Oral Communication Skills. 
 
 
The technology has been used for different purposes. However, this could be a perfect way 
for improving, promoting or developing the language learning. As Butler-Pascoe & Wiburg 
(2003) say this “assists students in acquiring language skills indirectly by acting as a major 
motivator and stimulus,” so it could be a way to incentivize the orality because it is possible 
to find tasks, projects, tools that foster the oral production. 
 
Another benefit is the exposure to large amounts of comprehensible speech, what is 
essential for them, due to the learners can explore an uncountable number of possibilities for 
dealing with speaking skill. Maybe there are authentic audiences around the world. At the 
same time technology has several programs and websites where the learners can practice 
pronunciation, accuracy, fluency. However, it is necessary to select the appropriate 
technology to enhance oral speech.  For this reason, this study is going to include devices 
like smartphones, laptops, tablets and virtual tools like Youtube, whatsApp, videos to 
implement the pedagogical intervention. This decision was made after confirming through 
the resources which the students counted on. 
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 ​1.7  Task-Based Learning Approach 
 
As part of the pedagogical intervention, the teacher-researchers considered the Task-Based 
Learning (TBL) approach in the creation of a Didactic Unit (Appendix I), for being used in 
both scenarios of  Blended Learning F2F and online, because they share the conception from 
Bygate, Skehan & Swain (2001) where it is essential that language revolves around 
meaningful tasks.  
 
In the same way, the tasks must consider some characteristics as Ellis (2003) 
describes. They are the perspective; it is to decide if they are meaning-focused or 
form-focused. This inquiry dealt with meaning-focused, due to the most essential was that 
the students foster their oral production despite he/she does not speak accurately. Other 
relevant aspects are the authenticity, that is the connection with the real world, and those 
tasks have to be addressed to a language skill; the last, but not the least important is the 
insertion of a cognitive process or the use of mental activities. 
 
Lastly, the creation of those tasks requires a specific organization. The first step is 
pre-tasks; in this stage the objective is to activate the previous knowledge of the students, the 
next moment is the while-task, where the learners receive the support and encouragement of 
the teacher for developing the activity. The second phase is post-task. There, they practice 
what was meaningful, and the last part is the assessment. In the case of this project, the 
lesson plans were organized having in mind those steps. For the assessment was considered 
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the formative way because the teacher-researchers give feedback to the students for helping 
them to improve their performance in each one of the tasks. 
 
 
 
  
  
44 
 
2. Research Design 
 
 
Taking into consideration the scientific purpose of this study and keeping a logical structure 
in the process of this Research Project, the Teacher-researchers worked under the “Mixed 
Approach,” due to the qualitative and quantitative nature of the information. At the same 
time, as Hernández Sampieri & Mendoza (2008) say, “The mixed methods represent a 
systematic integration of the quantitative and qualitative methods in just one study to get a 
“Photography” too much more complete of the phenomenon.” So this method allows 
integrating numerical data and information obtained through videos, texts, sounds, and 
images.  
 
The Teacher-researchers have decided to use this method due to it permits to have a 
broader perspective from the phenomenon and as Todd & Lobock (2004) say, it is possible 
to be too much more secure that the information and results obtained are genuine and 
reliable. Moreover, they affirm that mixed methods produce many rich and assorted data, 
because of the multiplicity of observations done, what it is essential in this study considering 
that it can support with greater strength the scientific inferences than if they are analyzed in 
an isolated way (Feuer, Towne & Shavelson; 2002). Additionally to the last advantages, 
Hernández Sampieri & Mendoza (2008), Greene (2007) and others consider this type of 
method relevant because it achieves the convergence and the contrast of quantitative and 
qualitative approach; the view is more reliable than the each one separately; one method 
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complements the other. In summary what Hernández Sampieri, Mendoza, Fernández & 
Baptista (2010) call “Different points of view (lens) for studying the problem.” 
 
Moreover, it is essential to establish a paradigm that represents the philosophical 
foundation for this study. In this case, it is carried out under the Pragmatism because it 
requires practical and workable solutions for the phenomenon studied. According to 
Hernández Sampieri, Fernández, Collado & Baptista (2010) this paradigm obeys to 
complementarity purposes, what implies to accept that qualitative and quantitative 
approaches are equally useful and profitable. Furthermore, it is necessary to take into account 
that they are not comparable neither proportional (Sale, Lohfeld & Brazil, 2008) because 
their origin and development have been entirely different. However, it does not mean that 
they cannot share or been mixed as it was exposed before.  
 
Having those aspects in mind, the Pragmatism offers a path as Hernández Sampieri, 
Fernández, Collado & Baptista (2010) say to find in the “diversity” a strength, especially 
when the answers are not easy to discover. In this respect, the authors consider that it is an 
eclectic foundation. In their own words, “It gathers different styles, opinions, and points of 
view. It includes many quantitative and qualitative techniques in one “portfolio” what is an 
advantage for this research project because, under this wide variety of options, it is possible 
to look for those who can fit with the problem of interest.  Simultaneously, this perspective 
offers to the study a path for analyzing the statistical information obtained in the process of 
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validation of the problem and the data gathered after implementing the pedagogical 
intervention.  
 
In the same way, the research requires being directed for a type of investigation. This 
specific research is developed taking into consideration the explanatory model, due to it is 
the most structured and gives enough information about why a problem occurs. Based on 
Durand, Alison, Chantler & Tracey (2014) definition, an explanatory model is a “systematic 
set of knowledge beliefs and attitudes regarding a particular topic.” That is, a set of elicited 
information which may be organized in a structural way to be analyzed and for presenting 
the results. According to Hernández Sampieri & Mendoza (2010), this type of research goes 
beyond the description of concepts or its relationship. Its purpose is to present an answer to 
some causes of physics and social events.  
 
Additionally, this kind of study is the most appropriate of applying with the mixed 
approach because as Ivankova, Creswell & Stick (2006) state, “the issues related to the 
mixed-methods sequential explanatory design, implies collecting and analyzing quantitative 
and then qualitative data in two consecutive phases within one study.” So, the researcher 
may identify which of the quantitative or qualitative data have the priority and how both of 
them are connected. The approaches taken into consideration for this study are represented in 
the next diagram. 
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     ​Graphic 2​.  Research Methodology 
 
The procedures for carrying out this design followed some steps presented by Hernández 
Sampieri & Mendoza (2010). In the first stage, the teacher-researchers used an empirical 
method which are the grades of the students to identify the skill with the lowest scores.  After 
that, this information was validated through a survey, whose results were analyzed using 
quantitative techniques as statistics. Then, a diagnostic test was applied, which confirmed the 
problem statement, and this data was interpreted employing statistics again. This study 
continued with a Qualitative Data Collection. It was done during the implementation of the 
pedagogical intervention. The evidence is on videos, recordings, transcriptions and 
observation formats that were analyzed using Quantitative and Qualitative Analysis. 
 
Considering Action Research as the methodological design for this inquiry, the literature 
reviewed showed that authors like  Sandín (2003),  Mertens (2003),  Leon & Montero 
(2002), Stringer (1999), Kemmis & McTaggart (2000),  Hernández Sampieri, Collado & 
Baptista (2010), agree about the  connection among theory and practice. They coincide in 
aspects like the importance of being developed in the same context of the researcher, the 
collaboration of all participants due to it combines the expertise of the researcher and the 
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knowledge and abilities of the population. Besides, they state that it is a social study that 
involves a cycle whose steps are similar.  However, for this study was taken into 
consideration Sandín (2003) and her four stages that are presented in the graphic 3, quoted 
by Hernández Sampieri, Collado & Baptista (2010).
 
 
Graphic 3​.  Action Research Cycle. Taken from Hernández Sampieri & Mendoza (2010)   
 
2.1.  Research Methodology 
 
This research project began with the first stage of the spiral that was the detection of the 
problem in a classroom with 10th graders at a public school. It was explored and validated 
through the grades obtained by the students, which showed the lowest scores in activities like 
oral reports, small presentations, in contrast with the highest in control readings and writing 
different types of texts.  Inside this stage were applied a survey and a diagnostic test. Those 
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instruments validated the empirical observation done. At the same time, the survey tossed the 
students´ preferences concerning tools for learning, where the high percentage was 
connected with the ICTs.​ ​In the second cycle, it was considered the elaboration of a plan, 
which includes the establishment of the research question, general and specific objectives.  
 
The plan included some steps like the organization of a literature review to know  
the previous studies done about this object of study: ​Development of Oral Production in 
English,​ and field of action ​Development of Oral Production Through Blended 
Learning.  
 
 In the same line, this plan took into consideration the searching of theory for 
supporting the pillars which are: Speaking (Fluency), B-Learning, ICT's, TBL and the 
decisions making for the creation and implementation of the pedagogical intervention 
. 
The third cycle turned around the implementation and evaluation.  In this aspect,  the 
teacher-researchers made the decision of creating a Didactic Unit (Appendix I) based on 
TBL. It was composed of three lesson plans, which considered issues as both scenarios of 
B-Learning, speech acts, meaningful topics related to the students´ context and virtual 
resources.The information was gathered through videos, transcriptions, observation formats 
and recordings.  
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After that, the fourth cycle was evaluation and feedback.  This process was done after 
applying each one of the lesson plans of the proposal.  It was developed utilizing spaces for 
reflecting and talking about the pros and cons of the tasks and assessments proposed in the 
Didactic Unit and how they could be improved for the next implementation.  In this stage, 
the students contributed giving their opinions and concepts about the material used for the 
oral presentations. 
 
Inside a research project, it is necessary to describe the roles of each of the members 
who were part of the processes.  In this case, the teacher-researchers were participants 
because they were not only teachers but agents able to criticize, reflect, inquire into his/her 
context and practice.  The students were participants too, due they were involved in this 
process, they reflected about their difficulties after the formative assessment. 
 
2.1. Participants 
 
The population who participated in this research project were boys and girls whose ages 
were between 16 and 17 years old. They were doing 10th grade.  There is a unique shift, 
whose schedule goes from 6:30 a.m. to 2:00 p.m.  The students are teenagers full of 
dynamism, they like to learn; most of them are interested on maths and sciences. For this 
sample were considered 210 students in the first stage (Problem Statement).  For the second 
cycle was taken a new sample of 60 learners in a random way. For pro tecting their privacy 
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was assigned a number; for instance Anzola corresponded number 1, Baquero number 2 and 
in the same way with the other students. 
 
2.2.  Instruments 
 
For collecting the data, the teacher-researchers made use of different instruments depending 
on the type of information to be gathered.  The first type of data was of qualitative nature. In 
this sense, they utilized the grades (Appendix B) registered in the templates, a survey 
(Appendix C) and a diagnostic test (Appendix E) for validating the problem. Besides, during 
the third cycle the information was of quantitative nature the researchers collected it through 
observation formats (Appendix F), videos, and recordings (Appendix G), transcriptions 
(Appendix H). 
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3. Proposal  
 
3.1. Instructional Design for a Blended Learning Proposal 
 
 
After the identification of the problem and following the third cycle, the teacher´s 
researchers decided to create a proposal that could help to reach the objectives established 
for fostering the English oral production from 10th graders. This proposal considered both 
scenarios of a Blended Model: face-to-face (F2F) and online. In the same way, it was 
necessary to have a common thread regarding Language Learning and Teaching. For this 
reason, the pedagogical intervention was done through a Didactic Unit (Appendix J) that 
revolved around Task-Based Learning approach, and it was from the perspective of 
Meaning-focused. 
 
For this unit, three (3) lesson plans were created, whose purpose was to provide tasks 
under the concept from Bygate, Skehan & Swain (2001) who emphasize that must be 
centered in meaning, use of language, and specific objectives. On this respect, Ellis (2003:5) 
presented some aspects that are​ ​important to have in mind during the process of preparing 
them. First, the perspective, that is, decide on doing as Meaning-focused or 
Form-focused. Second, authenticity, it means real activities of the world. Third, based on a 
language skill. Fourth, cognitive process, what implies to do, develop or use mental abilities 
as selecting, reasoning, classifying, sequencing and transforming information. And finally, 
the outcomes, referring to what the learners present as a result when they complete the task.  
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In connection with the aforementioned theories, the teacher-researchers´actions were 
focused on the creation of the lesson plans under the conception of pre-tasks, during-tasks, 
post-tasks, for F2F scenario and assessments for the online environment. Regarding the 
pre-task, the purpose was to activate the students´ previous knowledge employing some 
activities. In this stage, they were motivated to express what they knew about a meaningful 
topic for them. Then, in during-tasks, the teacher gave support based on students´ responses 
and encourage them to develop the next activities related to the same topic by a manner of 
they talked in front of their classmates. After that, to do the post-task, the teacher presented a 
situation in which the students might be part, doing it in real time. In the end, the teacher 
gave them the feedback. Finally, the teacher-researchers took field notes, recorded videos or 
audios of the assessment presented and the tasks developed to establish the 
students´advances. 
 
3.2  Lesson Plans 
 
The didactic unit was divided into three lesson plans, that considered two scenarios 
face-to-face (F2F) and online.  Each one of the lessons included aspects of skill, aims, speech 
act, topic, types of tasks and virtual resources. Additionally, some rules were established for 
working the online activities, for the sake of saving the security of them and for avoiding 
bullying.  The rule said:” You can not take screenshots. Do not do commentaries or publish it 
in any social network according to the privacy policies. It has legal effects.”  
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For developing each one of the lesson plans was taken into consideration a time table to 
establish an agenda that helps the teacher-researchers and students to optimize the resources, 
objectives, and time. Table 2 
 
Table 2. Time Table 
 
LESSON TIME TOPIC SKILL SPEECH 
ACT 
AIMS SCENARIOS VIRTUAL 
RESOURCE 
1 Date: 
July 
10-21/2
017 
6 Hours 
MY CHATS SPEAKING Giving 
explanations 
about 
specific 
topics 
Develop 
Fluency 
Foster 
Oral 
Productio
n 
Give 
reasons 
about a 
specific 
topic 
Face to Face 
Online 
WhatsApp 
2 Date: 
Septem
ber 
25-Oct
ober20/
2017 
Hours: 
9 
MY LIFE 
SOUNDTR
ACK 
PROJECT 
SPEAKING Narrating Develop 
Fluency 
Develop 
Oral 
Narration 
Recognize 
different 
ways of 
life 
Face to Face 
Online 
Video/Platform
/Drive 
3 Date: 
October
23, 
Novem
ber 
10/201
7 
9 Hours 
YOUTUBE SPEAKING Describing Develop 
Fluency 
Recognize 
ways of 
expressing 
feelings 
Show pros 
and cons 
of a topic 
Face to Face 
Online 
YouTube 
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3.2.1 First Lesson Plan (My Chats) 
 
SKILL SPEAKING 
SUB-SKILL ●  Fluency / Speed 
AIMS ●  Develop Fluency 
●  Foster Oral Production 
●  Give reasons about a specific topic  
SPEECH ACT Giving explanations about specific topics 
TOPIC My chats - Role of English 
SCENARIOS Face to Face /Online 
VIRTUAL RESOURCE WhatsApp 
 
This lesson plan was named “My chats - Role of English.” The last schema shows the skill, 
sub-skill, aims, speech act, topic, scenarios and virtual resources used in each one of the lessons. 
The implementation of this began through a warming up for breaking the ice.  According to Ellis 
(2003), the first step is ​Pre-task​, to activate the students pre-knowledge and for engaging them in 
the tasks proposed. In this stage, the teacher-researchers presented a video 
(htpp://www.youtube.com/watch?v=ysoo50zn6wY), where the students watched people who got 
distracted chatting on their mobile phones while they were walking and got involved in many 
comic situations.  After that, the teacher-researchers asked if they had passed the same things or 
how long do they use the chat, etc. There are some evidence:  
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Student 1​:  Profe: A daaaaay, I, I, I, walk in the streeeet and, and, and, and I chaaaat and, 
and and, and I meeee. How do you say estrellarse? eso I crashed with a poste of the 
laiiiiight.  Me dí taaaaaaaaan hard that I cryyyyyy.  
 
Student 20​: Teacher One day I saw a man walking in front of Centro Mayor. I was with 
my dad and then another guy was running and took the mobile off and disappeared.  The 
boy stated like a statue and we couldn't help him.  
 
Student 3​:  Teacher. Usted sabe que yo no puedo con el inglés, pero le puedo contar? 
Una vez estábamos con Laura y Daniela.  Estábamos en la street. Íbamos para donde 
Laura y Daniela que es fiebre con el mobile, como dice usted, se puso a chatear con el 
boyfriend.  Cuando voltiamos a mirar y ella estaba tirada como arepa en el floor.  Teacher 
How do you say arepa? 
 
As it is possible to observe, the students felt involved in the pre-task although they did not have 
proper management of English, as it is the case of Student 3, who was interested in the topic.  For 
this reason, the Teacher-Researchers considered essential to let him participate. 
 
In the ​during tasks​ stage were planned two tasks. The task two asked the students to 
write a small message to one of his/her partners on a piece of paper, including an opening 
question. Then who received it, had to read it in a loud voice for the class as quickly as he/she 
could do it and answered the question. There are some samples: 
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The task three, turned around some questions to introduce the students to the use of 
WhatsApp.  Those questions were related to their knowledge about the application, if they 
considered a waste of time, how many groups did they have, why did they like it, etc.  In this 
task, the purpose of the teacher-researchers was to foster the students´ oral production,  introduce 
the learners to the online tool and prepare them for the After Task and Assessment steps.  
 
Next step was ​After Task​, during this process the pupils had to imagine that they had a 
farm and might explain to the farmer how to use WhatsApp.  He/she had to record the audio and 
sent it to the email ​proyectoblearning@gmail.com​.  After this, the students received the feedback 
from the teacher-researchers.  In this session the teacher-researchers listened to the audios and 
gave them recommendations like: Look for new vocabulary.  Avoid hesitations (mmmmm, eeee, 
aaand, oooooor, and long pauses ), some corrections in pronunciation, although it was not part of 
this inquiry for improving their performance.  
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The last stage was the ​Assessment​ where the learners had to record new audio answering 
the question, Why it is important to develop your oral production?.  They had to send it to one of 
the teachers mobile immediately. The teacher-researchers established conditions like they had 
only one opportunity, just one minute that would be controlled. In this task, the 
teacher-researchers did the transcriptions (Appendix H) of the WhatsApps sent by the students. 
There are some of them: 
     ​V. M. : ​V. M leven cero six this is important becaaause is necessary to… to… 
to…sse…aamm  to …explain the types of speaks although …aaa ..that we can find in 
theee  in a country in a place that the people speak English. It´s important because is 
necessary to understand an oral people that only talk English and and on sooo .. I  I 
mm  believe that is important because is necessary to eee to ..explain the types or 
structures an another things that we can find in a foreinch English lenguech  (60 
seconds) 
 
    C. M. :​ Hi I am ________ of grad oncero seis. The English is very important for the for 
theee my life in the future because actually for the word is necessary because in theeee 
university for my studies eee ay! Bueno pidiendo much the English and for the …bueno 
tanks (44seconds) 
 
C. R. : ​ I am __________ eleven ciro two is importanr quiering thish because eee is 
necessarit for pass the year in the school and  eee ay not is it good one one emm 
anterius eeemmm pendient (55 seconds) 
  
 
 ​In the next session, they received another feedback about their development like quantity 
of words, hesitations, and pauses, some corrections regarding pronunciation.  In the same sense, a 
round table was organized to talk and analyze positive aspects, aspects for improving, general 
observations from the tasks and assessment.  It was done in Spanish.  On this respect there are 
some commentaries from the learners: 
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Student 6​:  Teacher Profe: Me gustó lo del chat escrito en papelitos. Así nos 
comunicábamos antes.  Fue chévere el video de la gente que se caía por andar embobados 
con el WhatsApp, es que se parecía mucho a lo que nosotros hacemos, jajajajajaja.  Sin 
embargo, es difícil hablar en English de una sin preparar antes y da miedito hacerlo frente 
a los compañeros y la Teacher, pero lo chévere es que conocíamos los temas y en lo que 
fue grabado era más fácil porque como que las vainas fluían. 
 
Student 55​: Teacher Can I do it in English? I really felt involved in the tasks, because they 
was funny and were about things we done and knew.  The tasks of sending WhatsApp are 
part of our life and we send all days WhatsApps.  I like the online tasks more than 
face-to-face tasks. 
 
Student 36​:  Profe a mí lo que me gustó es que lo importante no era que lo hiciéramos 
rebien, sino que sin importar como, pero que hablaramos. Es que no fue eso de hable así o 
asá, que esta palabra se dice así., bueno en fin.  Para mí que todos los trabajos de hablar 
fueran in video o audio.  Lo otro chévere es que usted en cómo se llama? las homeworks?, 
ahhhh eso las las taks usted nos iba diciendo lo bueno y lo malo, para la hora de presentar 
lo que valía nota. 
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3.2.2 Second Lesson Plan (My life Soundtrack Project) 
SKILL SPEAKING 
SUB-SKILL Fluency / Speed 
AIMS ● ​Develop Fluency 
● ​Develop Oral Narration 
●  ​Recognize different ways of life  
SPEECH ACT Narrating 
TOPIC My soundtracks 
SCENARIOS Face to Face / Online 
VIRTUAL RESOURCE Video / Platform / Drive 
 
This lesson plan was based on the soundtracks of the pupils.  It represented four epochs in 
their lives (Childhood, Adolescence, Now and Future).  As in all lessons, the 
teacher-researchers introduced the tasks using a warming up.  For the beginning, the 
process of TBL methodology, in the ​Pre-task​, a children's song (Twinkle Little Star) was 
played. Then the oral participation of the students began through questions like, if they 
knew the song, the author, what reminded them with this, if they knew the lyrics, etc. In 
this respect, the learners expressed that many of them learned the song in Kindergarten or 
primary.  Most of them knew the lyrics and were singing while the track was played. 
They used words like “Infancy” when they wanted to refer to the Childhood, “letter” 
when they talked about “Lyrics.” As part of teacher-researchers´actions, they corrected 
that misconceptions regarding vocabulary. At the same time, they were doing as many 
questions as they could for activating cognitive processes like selecting, classifying and 
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transforming information to do their answers orally.  For the second step ​During Task, 
the Teacher-researchers motivated the pair work.  The students have to talk with a partner 
about the tracks that represented their soundtrack in the stages aforementioned.  Then they 
had to complete a chart with the title of the song, singer, and message.  The second stage 
was ​After Task. ​Here they had to share the information from the task mentioned before in 
front of their classmates, showing similarities, differences, anecdotes, new words, and 
other additional information they considered necessary. They had 2 minutes for presenting 
that information.  They got feedback from the teacher-researchers about the necessity of 
avoiding hesitations, lengthening of the words, new vocabulary. Sometimes they received 
some corrections in pronunciation and stress. Then, the teacher-researchers explained that 
they would require evoque this task for the development of the assessment. 
 
Lastly, the​ assessment ​asked for the organization of one activity where the students 
prepared a small face-to-face (F2F) presentation from their soundtracks in their childhood, 
adolescence, now and future.  This information and the feedback was gathered in an 
observation format (Appendix F).  They had to load a video of 3 minutes speaking about their 
lives during those stages and their future projects. These were sent to the email 
proyectoblearning@gmail.com​, and this evidence is in a USB (Appendix G).   After reviewing 
the video, the process of feedback was done again, based on the rubrics adapted to that 
purpose (Appendix F).  It was done student by student.  The teacher-researchers spoke with 
each one of them, showing their positive aspects and what they have to improve.  There are 
some formats with the feedback done. 
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Newly, after finishing the second lesson plan, the teacher-researchers organized a roundtable 
to evaluate pros and cons of the tasks done.  Like in the first lesson this process was done 
using mother tongue to do more natural the communication and to let the students participate 
freely, without the possible pressure that can cause the foreign language. However, a few of 
them decided to do it in English, because they had good performance in this skill. There are 
some of the perceptions of the learners: 
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Student 10​:  Well, jajajajajajaj, No en serio.  Yo veo que hablar de las bandas sonoras que 
han identificado mi vida es súper bacano, porque pues a quien no le gusta hablar de uno 
mismo.  Por ejemplo a mi como que me activó como un chip para tratar de hablar. 
Además queeee noooo teníamos la presión de hacerlo bien todo el tiempo, sino como dice 
la profe de soltar la lengua.  Me gustó lo del video más que lo del mini-taller que le 
presentamos a los del curso.  En ese fué más fácil porque podíamos preparar. 
 
Student 15​: Teacher  I don't speak English jajajajaja. Bueno.  Estuvo muy motivador el 
tema de la banda sonora.  También es fácil  hablar de la vida de uno, porque uno conoce 
más palabras y es más fácil.  Lo que sí es bien difícil es hablar para los demás.  A mi me 
gusta la música y la canción de la adolescencia. La the One Direction me la sé de arriba 
a abajo.  Eso me ayudó resto en lo del video. Y en el video y por qué usted nos fue 
diciendo en las tareas que mejorar no se me hizo tan difficult jajajaja. 
 
Student 8​:  You know that I like English and when I have the opportunity to practice it I do 
it.  I really liked all the tasks. No problemmmmm iiifff they were personal or in the virtual 
eeee space.  I consider important to speak, because that is the first ability we use since 
when we born. Thank you. 
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3.2.3. Third Lesson Plan  (Youtubers´ Role) 
 
SKILL SPEAKING 
SUB-SKILL  Fluency / Speed 
AIMS ● ​Develop Fluency 
● ​Recognize ways of expressing feelings 
● ​Show pros and cons of a topic  
SPEECH ACT Describing 
TOPIC Youtubers´Roles 
SCENARIOS Face to Face / Online 
VIRTUAL 
RESOURCE 
Youtube 
 
Inside this lesson, one of the most fashionable words and professions was presented: 
“Youtubers´ roles.”  The description was the speech act.​ ​The class started again with a warming 
up.  Then the teacher-researchers began to give some clues in order the students guessed who 
the hidden character was. Those clues were about Youtubers. After that, some questions were 
introduced as if they knew what a Youtuber was, how they earned money, etc. The students 
looked participative because they felt involved in the class due to their previous knowledge 
about the topic. In the process of developing the ​Pre-task,​ the students were talking about the 
Youtubers they followed, the topics that they presented in their videos and how they 
contributed to the learners´ life. For carrying out the stage of  ​During Task,​ the students had to 
work in pairs and acted out as “Youtubers.” for doing the presentation in face-to-face (F2F) 
scenario (Appendix G). The conditions were 3 minutes for preparing and 1 minute for 
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presenting. Here a chronometer was used, the teacher recorded them (Appendix G), and 
transcribed those videos (Appendix H). However, there are some of those transcriptions. 
1102 STUDENT 15 
Hey! Hello hello! 
Hello, I’m the Avila student. We can look in this moment many kinds of              
students in this class. 
(Student laughing like crazy) 
That is the funny student. 
(Student sleeping in class) 
Now we continue with the sleepy student, looking that. Yes, they continue            
sleeping in this class. 
Now we continue with the student who don’t see anything with their eyes. 
(Student making faces trying to read whatever’s on the board) 
Yes, he don’t see anything in this moment. 
Now we continue with other kinds of students in this class. We want to look at                
this types of students. 
Hi! 
Hi! 
How are two plus two? 
Four! 
Very good student. 
(We can see a student in the back of the classroom throwing things at the               
student at the front, they start yelling at each other) 
What you do? What you do? 
Yes, you look. This is the (outher) student. Is very bad and you don’t do that. 
Well we want to look the last of the student. This is the bad student. 
(We can see a student jumping on tables and yelling) 
Yes, you look that this classroom is very strange and very _____. Control             
control control! 
 
OBSERVATIONS: 
Fluency = The students tried to make complete sentences. Between 46 and 100             
words per minute. 
Syllable/word Pronunciation = The students had good pronunciation 
Intonation/stress = Some students had great intonation. 
Narrator: Types of Students By 
 
Dramatization 1: 
 
Hi! Today we have… (unintelligible speech) 
 
(We see different students’ reacting to the activity) 
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Narrator: The Clever or Smart 
 
(We can see the student filling out the paper without a problem) 
 
Ok teacher, I finished! 
 
Narrator: The Vague or relaxed one 
 
(We can see two students looking and making gestures at each other) 
 
What are you doing? 
 
(We can see the student looking around, thinking, trying to copy from a 
classmate) 
 
Mr. Martinez what are you doing? 
 
Sorry. 
 
Narrator: The Sleepyhead or Lazy Guy 
 
(We can see a student falling asleep and having dreams in the middle of class) 
 
It’s over! 
 
OBSERVATIONS: 
 
Fluency = The students tried to make complete sentences. Between 16 and 30 
words per minute. 
 
Syllable/word Pronunciation = It was a little bit hard to understand some of the 
sentences, the video was too fast. 
 
Intonation/stress = Some students had great intonation 
 
 
 
1106- 29 
Narrator: 
What’s up guys? This is our new video Types of Students. Let’s see it. 
Dramatization 1: The Pranksters 
(We can see the teacher writing on the board, two students are sitting in class               
and they play an audio of a woman moaning) 
What happen? Finish the class? 
  
76 
 
No. 
(They play the audio again) 
Get out of the class! 
Dramatization 2: The Fireman 
(We can see two students talking) 
Guevara Shut Up! 
(Students ohhh/uuuhhh to their classmate) 
Hey what did you do last weekend? 
Nothing. 
(Students ohhh/uuuhhh to their classmate) 
Dramatization 3: Bullies 
(We can see 3 students messing with a backpack) 
 
OBSERVATIONS: 
Fluency = The students did a very good job. Between 10 and 25 words per               
minute. 
Syllable/word Pronunciation = The students had very good pronunciation. 
Intonation/stress = Great intonation from all the students. 
 
After this analysis, the teacher-researchers spoke with each one of the students for 
showing them what they had to improve.  For instance, the teacher-researchers emphasized in 
the number of words they used in this F2F task, having in mind that a chronometer was used, 
and they had only one minute, that would be the time taken into consideration for measure 
speed and the hesitations they used in their oral production. 
 
 Concerning​ After task​, three of the students spoke about one Youtuber that they liked 
and gave their classmates some reasons for following him or her.  Finally, in the ​Assessment 
the students had to organize groups of four and record a video  (Appendix G) under these 
conditions: two minutes, do not use rude words, do not use names from their partners, they had 
only the time from that session and different spaces of the school.  Then  they had to load it in 
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the private channel created in Youtube 
http:​www.youtube.com/channel/UCXJ02da2fm-WwWZOm6jSLQ?disable_polymer=true​.  
 
As in the other lesson plans, the teacher-researchers organized a roundtable for discussing their 
feelings, their observations and perceptions from the tasks developed.  Most of the students 
expressed to feel considerably involved, because they follow Youtubers as Luisito comunica, 
Pautips, Polinesios,  Julio profe, PewDiePie, etc. Even some of them are making an incursion 
into this role because they have their own videos.  Those are some of their appreciations: 
Student 14​:  Profe. Se lo puedo rapear. jajajjajajaja.  Profe que tema tan bacano.  A mi 
me movió las neuronas, porque cuando usted hacía las preguntas yo sentía que debía 
participar así fuera usando las poquitas palabras que tengo en Inglés.Mmmmmmm, lo otro 
chévere fue actuar como ellos y tener un canal como el que ustedes crearon.  Las 
actuaciones que hicimos frente al curso daban miedito como dijo A……..  peroooooo fue 
muy chistoso y le dan ganas a uno de hablar.  
Student 24​: Profe. Tú más que nadie sabes que me cuesta un montón hablar in English, 
pero por ejemplo había palabras que yo conocía por ejemplo tagg, upload, likes, channel, 
cool, daddy, earn money etc.y me animaron a participar hablando.  Y  pues no nada, lo 
que dicen los otros que lo que es online es más fácil y que nos ayudó mucho el recibir la 
retroalimentación que tú nos hacías.  Qué bonito!!!! bravo.  
 
Student 28​:  Bueno así como mi compañera C….. yo tampoco le jalo mucho al English, 
pero fue interesante, porque es la primera veez queeeeee veo que todos queríamos 
participar en algo que era oral.  Realmente aunque a mi me cuesta, el tema yyyyyyyyy la 
herramienta ayudan a que hablemos más rápido y que no tocaba hacerlo como un lord 
inglés jajajajajajaja. No mentiritas hacerlo con tanta rigidez y que se dijiera perfecto. 
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To conclude, The teacher-researchers contrasted each Lesson Plan to identify the 
students´ achievement regarding fluency, task, and assessment. In this sense, it is essential to 
clarify that the intervention in these tasks was not self-assessment but formative assessment due 
to it was used to provide information as a feedback to modify learning procedures. That is, 
feedback to adjust ongoing processes, as Popham (2011) affirms. In the same way, this proposal 
was attractive and fascinating for most of the students due to the topics and the tasks considered 
the meaning-focused more than form-focused; those activities took into consideration 
characteristics as authenticity, addresses to a language skill and cognitive process (Ellis, 2003). 
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4. Data Analysis 
 
The analysis of the information of this project was carried out, using the steps suggested by 
Tashakkori & Teddlie (2003), Data reduction: in this aspect, it was organized making 
clusters. It means that after transcribing the information obtained from the videos, recordings 
(Appendix G) and observation formats (Appendix F), the teacher-researchers organized two 
groups according to scenarios of BL and F2F. At the same time to sub-skills of speaking; 
they were fluency, the language focus of this study, and the criterion that was pronunciation. 
Inside those variables, other aspects were considered like speed, hesitations, syllables 
sounds, and word stress, according to Louma (2005). 
 
 Having in mind those groups, the next step was Data display: here, the data obtained 
after the process of reduction was put in a grid, as Munn and Drever (1999) say, for reducing 
the risk of errors and increasing the confidence in the overall analysis of the information. At 
the same time, the results obtained from the last stage were reorganized again in the 
scenarios of B-learning (F2F and online) in tables of Fluency and Pronunciation analysis. 
 
Afterward, the teacher-researchers started the stage of  Data Transformation.  In this 
section the information gathered through audios, videos (Appendix G) and observations 
(Appendix F), whose nature was qualitative (QUAL) was transformed into quantitative 
(QUAN). The teacher-researchers took the transcriptions (Appendix H) and started to fill the 
grids of fluency and pronunciation, while they were counting the number of words and 
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hesitations registered for the students during one minute. In the case of pronunciation, were 
considered syllable sounds and stress.  
 
The last stage was Data Comparison. This step considered the contrasts among the QUAL 
and QUANT data gathered in the diagnostic test, videos, recordings, and observation 
formats.  It represents the Methodological Triangulation, which is useful for giving the 
validity to the study. During this stage, the teacher-researchers compared the results tossed 
by the instruments previously indicated. This one is registered in Table 7 where the 
information was consolidated to solve the Research question, ​What could be the impact of 
B-Learning on 10th graders´ English Oral Production 
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4.1.  Results 
 
After the process of data analysis and considering the triangulation done through the 
instruments applied, the next criteria were analyzed to look for the answer to the research 
question. They are: 
 
  ​4.1.1  Fluency.​  ​Inside this criterion were considered speed and hesitations. As Sari 
Luoma (2005) says, it is necessary to measure them counting the quantity of words produced 
per minute for analyzing the efficiency of the use of language; that is, the amount of 
information during one minute or the quickness to respond in a specific moment.  In this 
aspect were considered the videos, recordings (Appendix G) and loaded in the drive 
proyectoblearning@gmail.com​ and a private youtube channel. 
and observation format (Appendix F) and chats by Whatsapp. This information was gathered 
from the 3 lessons in scenarios face to face (F2F) and Online, Table 3  
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Created by: Cifuentes, Méndez & Moreno, 2018   
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This table presents the information gathered from the three lesson plans.  In this sense, there 
is possible to observe that the number of words increased in online tasks while the hesitations 
decreased. At the same time this data was represented in some graphics (Appendix I),  It 
shows how the fluency was better when the students had to do the tasks virtually. However, 
the best performance was in the third lesson plan (Youtubers´Role).  As it is possible among 
the first and third lesson plan there is an impact. 
  
4.1.2.  Pronunciation.  ​For the pronunciation two (2) criteria were analyzed: stress and 
syllable sound, taking into consideration Canale and Swain (1980) point of view as part of 
the evaluation of speaking, to identify how the words are pronounced and how the stress is 
marked.  In the analysis of this feature a table was created for registering the words that were 
mispronounced or wrong stressed in the tasks assigned in the lesson plans. 
  
Regarding the first lesson plan, the students had to develop the tasks in front of their 
classmates. The assessment revolved around their opinion about the importance of studying 
English. Most of the words mispronounced were: ​cero, study, business, architect​ among 
others, which were pronounced in the same way as in Spanish. On the other hand, words like 
language, English, future or profession took the sound “sh” wrongly. Other words whose 
pronunciation was difficult to them were those with “th” sound.  
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Considering stress, they presented difficulties in words whose sound associated with 
Spanish like comfor​ta​ble, opini​on, ​con​cepts, ​communica​tion, ​the highlighted syllables 
correspond to the stress done by the students (Table 4 Pronunciation Analysis-My Chats). 
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Created by: Cifuentes, Méndez & Moreno, 2018  
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Based on the second lesson plan “My soundtracks project,” where the learners talked 
about their lives, there were problems with syllable sounds with​ th, sh, ch​ in words like 
think, English, childhood, architect or chemistry​, which were mispronounced. It was 
analyzed and verified that most of the 50% of the learners had difficulties with these 
combinations or sounds  [θ] (unvoiced) or [ð] (voiced).  With words like l​yrics (lairics)​, ​live 
(laif)​ -or live as in Spanish. They mix both languages. Table 5. 
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Created by: Cifuentes, Méndez & Moreno, 2018   
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In the third lesson plan “Youtubers´Role,” the learners organized a role-play as 
Youtubers and then, it was uploaded to the private channel. After that, the 
teacher-researchers identified the mispronounced words like: computer, plastic, something, 
story, understand, presentation, childhood, playing, would; these words were pronounced as 
they sound in Spanish. Related to words´stress  the learners presented difficulties in: ​ca​reer, 
child​hood​, ​be​cause, univer​sity.​ Again as in the other lesson plans the students requires to 
improve this aspect. (Table 6) 
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 Created by: Cifuentes, Méndez & Moreno, 2018  
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 To consolidate this information, the teacher-researchers organized a table where are the three 
lesson plans in both scenarios of B-learning.  This and the other tables shows words inventory 
according to Reznick & Goldsmith (1989).​ ​In this process, the researchers looked for the 
continuous repetitions inside the mispronounced words and sounds as it is presented in the 
Table 8. 
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Table 8​.  ​Pronunciation Consolidated. Created by Cifuentes, Méndez & Moreno 2018 
4.1.3. Tasks.   ​Regarding the tasks carried out, the Teacher-researchers identified these 
were meaningful to the students because they found the activities were closed to their 
context. In this sense, the ideas and concepts became relevant to them and more comfortable 
to remember due to they associated what they already knew with the new knowledge. In this 
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way, the tasks allowed the students to improve their achievement in oral production 
considering that they expressed themselves freely. 
 
In this sense, the “Situated Learning” had an important role, taking into consideration 
that some years ago the way of Learning had included different issues as are quoted by 
Mclellan (1996, p. 6) from Brown, Collins and Duguid (1989); these are:  the knowledge is 
developed and influenced by the context, the activity, and the culture where it is applied. So, 
for the case of the institution as Teacher-researchers this model gives different tools for 
locating the tasks and the process of learning in F2F and online environments and take 
advantages of one of its key components as it is the technology. 
 
Finally, the tasks were developed taking into consideration what Ellis (2003:5) 
presented as relevant aspects, like: a)  authenticity. On this respect,  the tasks have been 
taken from the real life (their life, youtubers, chats).  b) perspective, as it is in this case 
 “Meaning-focused,” considering that the tasks were near to their context (the school, the 
family, their knowledge about their environment). c)  directed to language skill. In this case, 
was speaking, specifically “Oral Production.”  d) activate cognitive processes, due to the 
students must select, classify and transform information for developing the tasks. Lastly, the 
outcomes obtained after completing them. 
 
At the same time, during the stages of feedback done after the implementation of each 
one of the lesson plans, the teacher-researchers could observe the students were involved in 
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tasks and topics like Youtubers and chats, due to they included previous knowledge in 
vocabulary although it has not seen in class. The attitude seemed too much more positive and 
participative. The fact that they were under the meaning-focused perspective helped them to 
speak with fluency because the purpose was not based on the form. 
 
 
4.1.4. Assessment​. The role of the assessment in this inquiry was directly connected 
with the purpose that was not to rank the students but help them to foster their oral 
production. That is, Formative Assessment which leads teachers and students to provide 
feedback during the process to make adjustments to improve students´ achievements as 
Popham (2011) states. 
 
In this respect, the Teacher-researchers planned informal conversations to give 
feedback to the students after the presentation of each one the Assessments in the lesson 
plans, for doing the corresponding adjustments. The sessions were based on three steps: 
 First, a conversation about the positive points of the task regarding layout, resources, and 
speaking. Second, the points for improvement in aspects related to the “Oral Production,” 
like Fluency (Speed, Hesitations), Pronunciation (Stress and Syllable Sound). The last 
feedback was given in the third Lesson Plan, but the adjustments could not be applied, due to 
the learners finished their scholar stage. 
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4.1.5. Final Results.  ​In the last stage of the data analysis of the information gathered 
the teacher-researchers create a consolidated Table 9 and the next graphics to show if this 
model really impacted in the students´oral production, specifically in the category of fluency. 
 
Graphics 4​.  ​B-Learning Impact Words & Hesitations 
 
Inside the graphics four, it is possible to see the contrast between the diagnostic test done at 
the first cycle of this research, which corresponds to an oral report in the F2F scenario and 
the information obtained from videos, recordings and observation formats after applying the 
lesson plans.  There, it is possible to observe that the number of words increased in online 
scenarios while decreased in the F2F.  At the same time, the orange line presents the number 
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of hesitations.  In this aspect, the hesitations had a higher score when the students were in 
front of the class and the teacher; meanwhile those hesitations were few in online tasks. 
 
When the study began the students presented 1053 hesitations in the Diagnostic Test, 
that was F2F; however, when the implementation of the lesson plans started in the online 
task from the first one those hesitations diminished in 35,4%, it is 373 less.  Nevertheless, in 
the second lesson plan they enlarged from 680 to 913, it represents the 25.5% in F2F.  For 
the online tasks in the same lesson, they decreased again in 46.5%.  In the third lesson F2F, 
those hesitations raised as in the others F2F tasks.  The passed from 488 to 880, what means 
more than 80%, but when the online was used again, the hesitations diminished. 
 
Alternatively, the number of words had its analysis.  In this sense, the measure of 
words, help to the teacher-researchers to observe the Speed, what is a subcategory. In front 
of the diagnostic test (F2F) the learners produced only 1112, what implies more hesitations 
than words.  Conversely, when the first lesson plan was applied, they presented 1501 words 
(F2F).  It is an increase of 35.6% of expressions, but when was contrasted with the data from 
the same lesson in the online scenario the growth was 49.3%.  During second lessons´tasks, 
in the F2F, the students produced 1555. It is a reduction of 47.5%. However, in this same 
lesson on the online environment, the students increased their number of words again to 
1887. It represents an increase of 17.6%.  For the third lesson plan, in the case of F2F, the 
learners passed from 1887 to 1749 words, what implies a reduction of 7,3%.  Nevertheless, 
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when was applied the online tasks, but in the online scenario, the number of words increased 
the amount from 1749 to 2901, that is an increase of 39.7% again. 
 
Table 9.​  Impact Measurement. Created by Cifuentes, Méndez & Moreno, 2018 
As it is possible to see in Table 9, the sample of 60 students began with 1113 words in 
the diagnostic test, which was developed in face to face scenario, and at the end of the 
implementation of the third lesson plan in the online scenario, they arose 2901 words. It 
means that fluency was better at the moment of the implementation of the last lesson than in 
the diagnostic test stage.  In the same line, and comparing all lesson plans their speed always 
increased in online tasks and the hesitations were reduced.  Although the fluency growth 
meaningfully, the analysis of the information tossed that the tasks from the first lesson “My 
Chats,” using WhatsApp and the third one “Youtubers Role,” through a Youtube Private 
Channel had too much more impact than the second lesson “My soundtracks Project.” 
Having in mind those aspects, the teacher-researchers could conclude that the answer to their 
research question    ​What could be the impact of B-Learning on 10th graders´ English 
Oral Production? ​is that B-learning worked under an approach of TBL can help to foster 
the students´oral production.  That is, because they feel involved in the tasks, due to they 
were meaningful for them, they had a charge of authenticity and they had to follow a process 
of selection, classification and transformation of the information.   Tools like WhatsApp and 
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Youtube are virtual resources that are well known by them, and maybe this knowledge give 
them strategies for using their speaking when they must face mono-logical tasks as 
presentations, monologues, and other activities that do not represent interaction.  
 
Lastly, there were some atypical cases, like the situation of the student number 3, whose 
attitude in front of all activities was not the best, because he did not like them, as he 
expressed. Another situation was with the student number 51, who despite being very good 
at speaking, did not present the tasks face-to-face (Oral Reports-Diagnostic Test) and the 
second lesson plan because he had some problems in his familiar nucleus.  The student 
number 60, did not present the second plan arguing “I was recovering maths and English was 
easier to recover.”  In the same sense, there were events as happened with students 31 and 
34, who do not have the necessary competences in the area, and for this reason, they had 
many problems at the moment of presentation in Oral activities. On the contrary, inside the 
sample, there were students whose development was the highest, like happens with the 
students 7, 8, 12, 19, 22,  28, 37 and 55, who despite their level could increase the number of 
words, that is, their fluency improved.  
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Conclusions 
 
This research project found its bases in a problem that was validated utilizing instruments 
like diagnostic test and a survey. Through them, it was possible to identify difficulties 
regarding Speaking Skill at a Public Secondary School among 10th graders, but specifically 
in “Oral Production.” For this reason, the Teacher-researchers set out as research question 
What could be the impact of B- learning on 10th graders´ English Oral Production? 
 
Regarding this question, the teacher-researchers stated some conclusions. First of all, 
B-learning is a model that can foster students´ oral production, specifically in fluency 
because the data analysis demonstrated that the quantity of words increased when they had to 
face online tasks. Meanwhile the number of hesitations decreased. On the second place, it 
was possible to observe that the first and third lesson plan achieved to enlarge the speed per 
minute if the tasks required a tool like WhatsApp and YouTube. 
 
Another essential issue is that B-learning becomes a supporting model to the 
traditional (F2F classrooms). That is because the situated learning has a role there, what 
means that it is possible to learn in other spaces different from a classroom. 
 
In the field of tasks it was identified that TBL approach allows developing cognitive 
processes as select, classify and transform the information in a new core, therefore in a new 
knowledge. The students could find them under characteristics of authenticity and 
  
103 
 
significance. Furthermore, for this study was relevant to take into consideration the 
perspective of meaning-focused, due to it was more essential the fluency than accuracy.  
The students evidenced better results because they received feedback task by task 
what allowed them improving the assessment, taking into consideration that it was formative. 
In the same sense the students expressed that the situations like to be a Youtuber or send a 
WhatsApp are part of their daily life what represent for them part of their interests.  
 
Finally, B-learning is a proposal that promotes Oral Production, because of the 
number of possibilities that offers the F2F and Online scenarios in a process of using English 
as a way of communication.  Think on this model, is to think in the same form as the world is 
in an evolutive stage. The education requires including the technology as part of the human 
progress.  
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Recommendations 
 
 
The institution has many technical and technological resources; however, they have been 
under-used, especially in English Area. For this reason, the Teacher-researchers recommend 
exploring the use of them for the sake of strengthening not only writing and reading but 
speaking and listening as a part of communication process. 
 
On the other hand, for developing a syllabus under a B-learning model, it is necessary 
to check the PEI and SIE, in order to include it, but first it is mandatory to establish the 
percentage of F2F and Blended that could be used for this proposal.  At the same time, it is 
important to give clear rules about how it would function, increase the number of hours not 
only for writing, reading; and reorganize the core of the Area Program having in mind the 
age and thinking processes from the students of lower secondary levels. 
 
For the implementation of a B-Learning proposal in this way, it is required to have a 
good infrastructure with tools and programs for the Online scenarios; on the contrary, it 
could not be a successful project. 
 
It is necessary to take into consideration other options to the students who are not 
motivated in front of technology activities. Maybe, this aspect requires the exploration of 
aspects related with Autonomy, self-regulation and self-control, due to most of the activities 
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need the students get involved in this process, establishing objectives, creating strategies to 
attain and monitor learning goals for adjusting them. In this sense, is essential the role of the 
teacher as a “practitioner”, who must be able of assuming different positions like course 
designer, collaborator, researcher and evaluator. 
 
 
Lastly, this model demands the differentiation among the concepts that are associated 
to online resources for facing the knowledge, that is the case of : m-learning, e-learning, etc. 
because the trend is to confuse or mix them up, without understand that each one has its own 
particularities to do an effective and efficient job. 
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Appendix D  Pie Chart 
 
 
 
Figure 1.​Cifuentes, Méndez, Moreno 2018  
  ​Figure2. ​Cifuentes, Méndez, Moreno 2018 
   ​ Figure 3.​ ​Cifuentes, Méndez, Moreno 2018  
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  ​Figure 4. ​ ​Cifuentes, Méndez, Moreno 2018  
 
 
Figure 5. ​ ​Cifuentes, Méndez, Moreno 2018  
Figure ​5.1. ​ ​Cifuentes, Méndez, Moreno 2018  
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Figure 6.​ ​Cifuentes, Méndez, Moreno 2018  
Figure 7​.​ ​Cifuentes, Méndez, Moreno 2018  
 
Figure 8​. ​Cifuentes, Méndez, Moreno 2018  
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Appendix E. Diagnostic Test 
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Appendix F Speaking Observation Format 
NAME: ____________________________ GROUP________   DATE: ______________ 
MY SOUNDTRACK PROJECT´S RUBRIC-MONOLOGIC TASK 
LESSON PLAN  My soundtrack Project 
TASK 
DESCRIPTION 
The students have to present a short activity with the songs that represent four stages from their                                 
life (Childhood, Adolescence, Now and Future). It is individual. They have to give an introduction                             
and instructions. At the same time they have to present a video describing the same stages. The                                 
video must be loaded in the drive from the e-mail created for the project. They have 7 minutes for                                     
the small-speaking and listening workshop and 3 minutes for the video. 
 
OBSERVER   
 
FACE TO FACE (SPEAKING & LISTENING WORKSHOP)  VIDEO  
CRITERIA  SCORE  CRITERIA  SCORE 
PROCEDURAL    PROCEDURAL   
Task Preparation    Task Preparation /Image/Sound   
ATTITUDINAL    ATTITUDINAL   
Classmates are enjoyed    Classmates are enjoyed   
Self-confidence    Self-confidence   
COGNITIVE    COGNITIVE   
Language is clear and organized    Language is clear and organized   
Fluency    Fluency   
Syllable / word is clear    Syllable / word Pronunciation is clear   
Intonation/Stress    Intonation/Stress   
Pauses and Hesitations    Pauses and Hesitations   
TOTAL    TOTAL   
OBSERVATIONS / SUGGESTIONS: 
 
 
NOTES:  Use these scores: 
 
5  ​Advanced level​       4   ​High Level​         3  ​Intermediate Level​       2  ​Basic Level​        1  ​Elementary Level 
Addapted from:    Teaching Speaking. Christine C.M. Goh & Anne Burns, 2012 
 
Appendix G 
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Note: USB, 16 GIGAS, Kingston with: Videos and audios. Lesson Plans MY CHATS 
,MY LIFE SOUNDTRACK PROJECTS,YOUTUBERS´ROLES. 
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Appendix H. Some Transcriptions 
 
MY CHATS 
 
1. MATEO BARRETO:  ​Hello my name is Mateo Barreto Montealegre curso on 
eleven ciro three and I consider that each and every one of the topics in the course at 
the year are important for a bit oflearning of English and das and don turning and 
don´t have anti  space for learn the topics the rially topics to be able to start a 
conversation with aaa an ordinary person because through this topics I don’t I can 
defend myself to speak with an English be careful.  Thanks for pay attention to my 
audio jejeje saludos jejej (54 seconds) 
2. JULIAN GRANADOS: ​My name is Julian Granados das eleven ciro two and 
studying English is important because eee that idiom is eee aaa a global idiom and 
learning this lenguech ee  eee eee mm give opportunities in the life and and mmm 
many oo  carreers mm many of professions are iidispensable English idioms(41 
seconds) 
3. GUAQUETA ​ My name is Jhon Anthony Guaqueta the English is very ímportant has 
considered the universal lenguach and of course for mi professional life it will be of 
weat important in the laboral file people who enou this lenguach can get to ocopy 
better position and oan good money enouig a lenguach can help in any part for the 
word since most people this is the lenguach they show to learn, also in any court not 
is require to live with this lenguach (49 seconds) 
4. DAVID CUERVO ​ My name is David Cuervo and I´m going to answer the next 
question  Why do you consider it is necessary to study duri.. during  each term and .. 
and avoid to present recovery?  O.k.study is very useful not just for school, is it for 
life because everything you learn is it going to be on your brain. I mean, everything 
SHUT UP! Everything you learn, you´re going to have habit on your mind eeee for 
the rest of your life, and.. if you doesn´t study,you obiously are going to fail or loose 
the term, the year, the academic year. Everything. That´s why you have to study 
because, first of all is it necessary for life, and second, is necessary and useful for 
school. Also, if you avoid present the recovery, you are going to fail or loose the 
term, the topic, ok, the topic that you are learning.  (79 seconds) 
5. DYLAN PEDRAZA:​ Hi I´m Dylan Pedraza of ..of eleven.. for jejeje I think the 
recovery is a aaa a lof of time of  of  your life and you need to do others things and 
emm it´s not necessary to do it because eee … you have to study and you have paz 
and during ech term you have other oother emm other class of maths ooofff Spanish 
aaand it is necessary to pass and study to don´t put your time in the trash and to do 
other things that you must do in this age (78 seconds) 
6. HERNAN BERNAL:​ Hello my name is Hernan Bernal and I consider it important 
way if I had studied during the period I would the be resting or traveling at this 
moment and not hear doing what I should have done during the period (22 seconds) 
7. SEBASTIAN MONTEALEGRE: ​ eee my name is Sebastian Mateo Montealegre 
eee once cero cuatro, I difucuteries it is the necessary study touring ech term and auf 
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diference for recovery I considered necessary because in the recovery is the watch of 
 teme of time aaa is the spars requery  not is necessary (32 seconds) 
8. VARGAS MORALES : ​vargas morales ileven cero six this is important becaaause 
is necessary to… to… to…sse…aamm  to …explain the types of speaks although 
…aaa ..that we can find in theee  in a country in a place that the people speak 
English. It´s important because is necessary to understand an oral people that only 
talk English and and on sooo .. I  I mm  believe that is important because is necessary 
to eee to ..explain the types or structures an another things that we can find in a 
foreinch English lenguech  (60 seconds) 
9. CATALINA MUÑOZ:​ Hi. Muñoz Roman Catalina of grad oncero seis. The English 
is very important for the for theee my life in the future because actually for the word 
is necessary because in theeee university for my studies eee ay! Bueno pidiendo 
much the English and for the …bueno tanks (44seconds) 
10.CRISTIAN ROJAS : ​ Rojas moreno eleven ciro two is importanr quiering thish 
because eee is necessarit for pass the year in the school and  eee ay not is it good one 
one emm anterius eeemmm pendient (55 seconds)  
11.VALERIA CHITIVA: I am ​Chitiva Rodriguez ileven ciro two mmm I think is very 
important err recover English because so is to reinforce the languech and clarifi the 
dove one may about the topics (25 seconds) 
12.MUNEVAR ALARCON​ (1106) muvevar Alarcon eeehh eleven cero six is important to 
recover English because very wrongs about aahh is important to learn there is the using 
inglish as …. (27 seconds)  
13.CUELLAR MORA : ​ eeeh Cuellar Mora eee once cero seis eeeh recover inglish is 
important eee because eee understand new concient aaaaah eeeh now learning eeeeh 
aaah because eeeh aaaahhh uummm understand concepts ahh  cocepts necessary for 
learning the English (47 seconds) 
14.LIAM GUTIERREZ​  hi. My name is Liam gutierrez to eleven ciro six aaant the 
question is why it is important to recover English. I tink that is important because we 
need to pass the year and it is important to learn more English to the life because it is 
important to the future. Thanks (28 seconds) 
15.RODRIGUEZ BAYONA:​ RODRIGUEZ BAYONA eleven ciro six eeh is important 
recover English because is importan to correct the erros that I cometed in the period eeeh 
is important because eeehh correct the problems are I have the bimester and uuuum is 
important to liar the types of talks (60 seconds) 
16.BAQUERO BONILLA:​  hello, my name is  Baquero Bonilla Manuel esteven and I 
of the corse iliven six eeeeh is important recover English because eee you understand 
your difficults and you should eeeh correct this problems in the …. (28 seconds) 
17.MONTAÑA CARRILLO​ 1103: and I tink that the most important thing to recover 
English is demonstrate that I learn in this year eeeh by eeeh by the teacher. Demonstrate 
interest an oral eee conditional tasks and phrasal verbs and eee and rules to present past 
perfect to to demonstrate that we need pass this year and is important to eee is important 
to..to learn English demonstrate that why can learn english. (70 seconds) 
18.GUZMAN GAITAN​ eleven ciro six in my case it is important because in the note 
force eeeh I need theeee that one year known is in clean annnd now one know… know 
stay should not be any suggest…(52 seconds) 
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19​.I am ​RAMIREZ CIFUENTES​ eleven ciro six eeeh it is important to recover 
English because pass the year and have the life important to the futur eee aaand haaave 
the university and theee most ideas foooreeh  travel in the world yyy aaand study in 
other countries annnd the life is kanow new culturs (59 seconds) 
20.  my name is  NICOLAS MORA  of once cero cinco. Stady English es very 
important in the actuality becose iiis the lengths eeeeh more important in this moment 
eeehh stady English eee you can get more opportunities eeeh of work  mmmm  (36 
seconds) 
21.LAURA CARVAJAL​ It´s very important to study English because eeh English give 
you many opportunities like work or study eeh English is an important idiom eeeh is an 
important language in the world and with English you can find more things in know 
people around the world new cultures eeeh is an important idiom because…. And 
important language because …(46 seconds) 
22​.My name is ​ZARATE DAVID  ​from eleven zero five and I think that study English 
is important because it makes you walks??? The way to study and work abroad and 
make eeeh relations ee  relationships abroad and if you want eeeeh  alive eeeh  abroad 
eeeh study English as a second language eeeh makes you eeeh  easy your destiny and I 
think eeeh  that is why eeeh the eeeh that is why eeh English is important to study (58 
seconds) 
23​.​TAVERA LLANES ​once cero cinco the question is why is it important to study 
English? My question.. my answer is that is important stady English because English is 
the idiom that more speaker in the world eeeh much countries speak English eeh and  for 
business is impor… very much important English for this reason because if you want 
eeh make a international bussines you have aaa eeeh opportunity for communicate with 
the other with the English in the world most eisy form of communicate is the english (60 
seconds) 
24. My name Is ​VALENTINA RUBIANO OSORIO​ and i´m from eleven zero 
six. When you ask me why is it important to study English I will put on a list a lot of 
activities that have important the way of languages. But the English is the global 
language and open the door from a lot of business a lot of eeeh informations that eeeh 
that eeeh … another languages will not offers eeeh not offer to you and in English 
classes we have eeh  a important information to the life eeehh if you want to travel 
around the world it´s important to study English because the English is the global 
language eehh maybe it will open the door for a lot of .. I don´t know.. cultures and a lot 
of people you will not know if you don´t study English (62 seconds)  
25. ROJAS ROMERO eleven zero five I think that English is not important is 
necessary because we need for a future because in the world we´re having a 
globalization and in all the factories and business you need that and in social media we 
are using more english than other languages. It will be or is a big and important language 
in the world and is coming with the globalization to all the words 
26. MORENO PINZON  once cero cinco.the important of speak English eee  is 
eeh because the English is the more important idiom in the world eeeh in other countries 
mm eeeh is very probabily of speak this idiom and this is the form mm for I can 
communicate wis others people mmm in the case of I will to  treivel or at the other 
country in the world (60 seconds)  
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27.TORRES NOREÑA JUAN SEBASTIAN once cero cinco eeehh this important eh 
stady english eeh the that idiom is eeeh  is is is eeh is eeh is is important most important 
word mmm aaam aaaam ammm ammm interechons eeehh con mmm for persons  (60 
seconds) 
28.RODRIGUEZ LAVERDE once cinco the important to stady English is to…… the 
English is an universal language and many countries or any persons of the world use the 
English to communicate and the industries or fabrics used the languech from make the 
bosnes and use the languech from speak with other persons for example in alemania o 
russia don you speak this language you use the English to communicate with the other 
peoples and all the people use the English from universal languech and English is a easy 
languach to learn and is important to learn (63 seconds) 
29.My name is MANUEL MOLINA ELEVEN FIVE sudy English is very important to 
the opportunities that present me in that future for example eeh aaa work ooor some beca 
in some university to the world in general aaand to know the world is very important 
know other idiom (44 seconds) 
30.Hi my name is YASHIR CAMILO GARCIA my curse is eleven five eeh study ingles 
is very important because is a words a wok  idiomance to thee today and aaa opportunity 
in laborar in iiin  empress the study onlys to open opportunity travel to the world and 
and and and eeeeh now theee opportunities (57 seconds) 
31. My name is JONNATHAN CASTAÑEDA  del curse eleventh the important  to 
learn the English is for time the new words if travel the world is communicate con why 
the new people and … ay juep… (21 seconds) 
32.MATEO ANZOLA once cinco eeh study English is important for made relationships 
with the other persons of the other countries and the eeeh learning other cultures of the 
other countries in and eehh underestand of the person in the word because linguach is 
the leive in the world (47 seconds) 
33BERNAL MAHECHA once cero cinco the inportan to study English is because theses 
lenguach is a lenguach universi ..universal because theses lenguach is a lenguach used to 
very countries for example theses lenguach is used to unit kindom united stated and 
inlandia for example if you no study English you don´t have work and study in theses 
countries and you don´t have communicate with people of theses countries for the 
English is the map important languach (49 seconds) 
34.My name is LAURA PINZON from eleven five. English is important because give 
you more opportunities eeh of work and study eeh you can travel now different cultures 
know different paint of view jejej englich… English is very important because you have 
you have to find   more more important things for your life englich is an important 
linguich in the world eehhh… I don´t know  eehh important lenguach in the world and 
you have to learn English (60 seconds) 
35. My name is MATEO MORALES  for course eleven o one eehh I think that 
English is important in my life because I know it and very well I think that I could I can 
use it in other countries for getting a good job or something like that and also I can be 
some other jobs with just knowing the language as be a traductor or an English teacher 
(26 seconds) 
36. Good morning my name is JULIAN DAVID OLAVE SANCHEZ eeeh del 
dove once uno eeh is the bueno yes because englich is a lengues that opens doors in the 
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word I want to stady aviacion and english in this profesion is vital because since is the 
language of the aviacion because eeeh eehh eeeh (36 seconds) 
37. Hello my name is NICOLAS CLAVIJO ROJAS of the group once cero uno 
:… aahh the english is very important in my life becooose in the music apli the idiom in 
the songs in the compositions in the lyrics of songs aaand helping and motivated of 
continue in my in my studies aaand open the doors in the fran convers eeh in 
composition is very llamative and very important in my studies and carer (60 seconds) 
38.Hello. My name is JULIAN ORTIZ  and this is the answer for the english question I 
consider that English is going to be very important in my life like a professional 
architect because I gant to do a lot of findings with clients of the stranger and the english 
is the global lenguach and when I a proff and when I be a professional architect I gan to 
travel a lot around of the world and this idiom give me a lot of tools to communicate me 
like with a lot of people of other countries and this lenguach facilites me the 
communication with others people (60 seconds) 
39.Hi. My name is MARIA ALEJANDRA CASTRO HERNANDEZ  and I want to 
study industrial engineering what if what if I need the elglich lenguach for my 
professional carer probably probably yes because I want to work in multinacionals were 
I can give consulticies to other countries and what English give me would be and absolit 
value which would open the doors to many work and academic oportunities in the world 
.thank you (41 seconds) 
40.Hello my name is JUAN PABLO GARCIA of the eleven number three and I would 
go to answer the question why do you consider it is necessary studying during the term 
and avoid to present a recovery. The year is divided in four terms if you would to 
approve the year of a quickly form you will go to sudy to all terms. You will go to do 
homeworks to prepare the evaluations and have a very very good attitude in all the 
metals o.k. the year is approved with the average the students so many times play with 
the average and this is a bad form of approve the year I invite you to study of the star of 
the year to will go to approve the year (67 seconds) 
41.  Hi. I am JUAN SANCHEZ  from eleven four and my answer is yes because 
between more practice, better we will speak and we can develop a good language 
management. Apart, allow us to speak more coherently developing our oral part will also 
improve the writing as one depends of the other one generating better opportunities to 
express ourselves and demonstrate our language management (31 seconds) 
42.Hello my name is DANIELA RUEDA MERCHAN and I am eleven o three I think it 
is important to study during each period to have the most recent topics on the kanowlech 
to remorsalive and about having to spend extra time prepeiring and performing the 
recovery evaluation and obtain better results in the sump of the four academic period it 
is also an important tool to speak fluent English in public and avoid inconfortei moments 
eeh thanks for pay attention I am daniela rueda and good bye (50 seconds) 
43Hello my name is SANTIAGO ROJAS GUERRERO that grad eleven one. In mi 
opinion and my proffesion dans to go aah it is not necessary to speak English because 
the law can not be exersis in other countries that the one of beers of studied in the pasado 
jejjee ya (30 seconds) 
44. My name is ANDRES FELIPE CUELLAR BARRETO of the curse eleven 
one my opinion is the English is very important not bit able to communicate and express 
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is very important in humanit relations and one I have learning the years in English and 
and more with the teacher I can develop in my working life. Tank you teacher is very 
teacher (29 seconds) 
45.  Hi I am LINA CASTAÑEDA  from eleven o four yes I think  is important to 
develop our oral production because is a component that you need to learn English and 
is the most uses to speak and communication with other persons that doesn´t talk the 
same language. Yes I think is so important to learn the language and it is  so more easy 
than write and it´s a type of communication that is more simple that if you need saing or 
show something that you can talk 
46.  I am CARLA LORENA GRANADOS PEÑA once cero cuatro. Yes I tink is 
very important because I idiom don´t is only read and write improvit my oral production 
it give me it give me the opportunity to hey better communication with the word  
47. I am  ALEJANDRO RIVAS GACHA of course eleven o four. I tink that the 
if the oral produchion of the English languach is important because after at the will be 
the most necessary because the important thing of knowing a lenguach is to be able to 
speak it will that is why is it necessary to practikeis an this type of exercises to learn 
most of the lenguach little by little (30 seconds) 
48.  Hello my name is DIEGO ALEJANDRO SANCHEZ from eleven zero four I 
consider that is very important to develop oral production because I consider that speak 
is the best form  that learn any language because any notif learn the language by 
speaking lisent her family listen the friends eeh when go to school and when kkrr and I 
consider that is very important for develop the oral production eeh make a conversation 
models sing eek make practice a conversation with your friendsspeaking in english in 
the class and I don´t know I consider this (62 seconds) 
49. My name is VANESSA CAMPUZANO ANGULO I am of eleven o four. 
O.k. I consider that develop oral production is really important because the people 
communicate all time. You need to speak with others and if you can communicate good 
you can transmit your opinions your ideas and what do you think. So if you don´t speak 
good or you not communicate good you can make a distorsionated of your words and the 
other people can´t understand that so I think really important and of all people need to 
learn do it (48 seconds) 
50. I am VALENTINA MONROY from eleven four. Yes, I consider that is 
important to develop my oral production because knowing English nowadays more than 
a test is an obligation knowing English and speaking it perfection is necessary to study 
and work or even just to life in any country besides that mastering que English language 
opens many doors throughout our lives because is the universal language on the other 
hat consider that oral production is essential because speaks in English allows me the 
treival around the world and others understand me thank you (48 seconds) 
51. Hi. Mane is DANNA BECERRA the group eleven four the question is do you 
consider that is important to develop your oral production why mmmm my answer is yes 
because personally is the most difficult factor in this idiom disrupt always his has been 
done to miss the most important talk when it come of explain some topic and bye (36 
seconds) 
52. My name is DIEGO ESPINEL AREVALO of grade once cero cuatro mmm 
regarding task five I think is very important to develop my oral production because it 
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will serve me for the future in many companies and for many international leves it is 
necessary to speak English apart from that it is great advantage at the time of a top 
interview or even the knoeledge to speak English is a point in favor in the  entrance to 
the university to finish knowing how to speak English correctly is necessary anywhere in 
the world because it is the lenguach that is handle globally and with which is possible to 
communicate enywhere (56 seconds) 
53.Hello I am ESTEBAN CUERVO  from eleven four and for me is important develop 
production oral because in the moment when you want speak English with the other 
person you have many many problems and the other person will not be able to 
understand anything of what you are saying and.. no more (33 seconds) 
54. I´m JORGE SUAREZ from eleven four and I think that is it very important the 
develop for oral production because you need to express and communicate your  ideas 
eeeh without eeeh say in your eeeh  idiom native eeeh you need express this ideas or 
projects or any anything in English because is a international idiom is the idiom that 
speak all the people (58 seconds) 
55.I am MATEO CHACON con respecto a la pregunta my answer is yes because 
communication is not only in the oral fin is very important because I don´t know talk the 
people throw not with the world and tri under if I did not implement a good wey to speak 
in inglish I can not also communicate the importance to communicate guys and the 
facilities that means of writing I can nor get (33 seconds) 
56.I´m JULIANA CASTILLO from eleven four it is important to develop my oral 
production because it helps me in the future to get a good position in my professional 
career because eehh English is equal?? Lenguach required today an around the worldand 
alone and use it alone to communicate with other people in other countries personally 
help me and understand a good for life in a career in a job and in different aspects or 
ambits of my life (64 seconds)  
57.I am ANGELA CALDERON  from eleven four I think that it´s important to develop 
the oral production because is a very useful skill for the professional and student life 
because it opens the doors of the world and allow us to access to opportunities that will 
garantee or success and recognize our identity. Eeeh it also remikible that this skill help 
us to communicate with other people and perharps know other places and travel to the 
world so is important do this kind of activities for help to develop or speaki in  an oral 
production (57 seconds) 
58.GUEVARA CASTRO eleven cero two recover english is too important to me 
because I recover English I can to spend the period in clean and improve the average and 
my fathers is too happy because I recover English. The English is so important idiom to 
communicate with other countries and recovery can me open many doors for my 
professional and student formation and when I recovery English I can learning to much 
and (58 seconds) 
59.CASALLAS SUAREZ  eleven zero two why is important to recover English? This is 
important because I take to pass my year and I only take one number or decima to pass 
this asignature and this will gonna be take an important mm answers mm very important 
things to aport in my futures and I in my study I wanna gone a take a relationships with 
the other people and English is one of the most important thing that I was to became I 
was to take in my future this is important because I take to pass my year (60 seconds) 
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60.DAVID MATEO LIEVANO  once cero seis eeeh why is important to recover 
English? Eeeh important English for pass the years and important to English is a idiom 
very important in the world for open eeh very doors eee inglish is muy eeeh is very 
important for the life eeehh important for the life aaand important for eeeh for the life 
eeeh englich is an idiom important eeeh is important to recover English for pass the 
years 
61.Hi, I am AMADO SANDOVAL  of eleven zero six and the question is why is 
important to recover English and the whatsaap is important  jejje because if I wanted I 
would ask a partner to pass me the copy for whatsapp (16seconds) 
62.ANDERSON MARTINEZ from  eleven two mmm  entonces eeeh  the English is 
very important eeeh from life eeeh because  eees very important from world mmm on 
schul (32 seconds) 
 
 
LESSON PLAN “ YOUTUBERS ROLE TRANSCRIPTIONS 
 
https://www.youtube.com/watch?v=FRk8YB9J_uY 
 
Gabriela Martinez, Jeison Zuluaga, Sebastian Casallas, Victor Garcia 1102 
Narrator: I’m gonna be…you know and say. Types of students that 1102 grade             
that is my grade 
Eeeehhhh the first type of student is the type of Gabriela that every moment              
sleep on the classroom. 
Dramatization 1: 
Zuluaga! 
What happen teacher? 
You in every moment stay sleep in my classroom, I take a negative point in the                
next class. 
Narrator: Is the type of Samuel, Samuel every moment run to the teacher don’t              
close the door, in other words, eeeeehhhh Samuel stay in this classroom to be              
late. 
Dramatization 2: 
Ugh sorry teacher! I arrive late to class again. 
Casallas, your backpack. 
My backpack. (the student left to look for his backpack) 
Narrator: (unintelligible speech)…this example is made for they in every          
moment in the classroom they call them they make bad words. 
Dramatization 3: 
Sergio Angarita pay attention. 
What? Pffff! (the student ignored the teacher and rolled her eyes) 
Narrator: Is checked is that every moment say things about chemistry, physics,            
biology and math. Eeeehhh things that the other guy don’t understand but he is              
so. 
Dramatization 4: 
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Me teacher, I want to participate. The sun glass is 1.93 times pi times, wait I                
remember, times ah! Four hundred ninety six and we have three hundred ninety             
five. 
Narrator: Example that the different attitudes…(unintelligible speech) 
 
OBSERVATIONS: 
Fluency = The student tried to make complete sentences. Between 83 and 96             
words per minute. 
Syllable/word Pronunciation = It was a little bit hard to understand some of the              
sentences, they needed better audio quality for the video. 
Intonation/stress = The student had good intonation, some parts were hard to            
understand because the student was to far away from the camera. 
 
https://www.youtube.com/watch?v=tqiV321emwI 
 
Hey! Hello hello! 
Hello, I’m the Avila student. We can look in this moment many kinds of              
students in this class. 
(Student laughing like crazy) 
That is the funny student. 
(Student sleeping in class) 
Now we continue with the sleepy student, looking that. Yes, they continue            
sleeping in this class. 
Now we continue with the student who don’t see anything with their eyes. 
(Student making faces trying to read whatever’s on the board) 
Yes, he don’t see anything in this moment. 
Now we continue with other kinds of students in this class. We want to look at                
this types of students. 
Hi! 
Hi! 
How are two plus two? 
Four! 
Very good student. 
(We can see a student in the back of the classroom throwing things at the               
student at the front, they start yelling at each other) 
What you do? What you do? 
Yes, you look. This is the (outher) student. Is very bad and you don’t do that. 
Well we want to look the last of the student. This is the bad student. 
(We can see a student jumping on tables and yelling) 
Yes, you look that this classroom is very strange and very _____. Control             
control control! 
OBSERVATIONS: 
Fluency = The students tried to make complete sentences. Between 46 and 100             
words per minute. 
Syllable/word Pronunciation = The students had good pronunciation 
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Intonation/stress = Some students had great intonation. 
 
 
https://www.youtube.com/watch?v=PDtT_BTqRV8&t=130s 
 
Valeria Chitiva, Sebastian Colorado, Anderson Martinez 
 
Narrator: Types of Students By 
 
Dramatization 1: 
 
Hi! Today we have… (unintelligible speech) 
 
(We see different students’ reacting to the activity) 
 
Narrator: The Clever or Smart 
 
(We can see the student filling out the paper without a problem) 
 
Ok teacher, I finished! 
 
Narrator: The Vague or relaxed one 
 
(We can see two students looking and making gestures at each other) 
 
What are you doing? 
 
(We can see the student looking around, thinking, trying to copy from a 
classmate) 
 
Mr. Martinez what are you doing? 
 
Sorry. 
 
Narrator: The Sleepyhead or Lazy Guy 
 
(We can see a student falling asleep and having dreams in the middle of class) 
 
It’s over! 
 
OBSERVATIONS: 
 
Fluency = The students tried to make complete sentences. Between 16 and 30 
words per minute. 
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Syllable/word Pronunciation = It was a little bit hard to understand some of the 
sentences, the video was too fast. 
 
Intonation/stress = Some students had great intonation 
 
https://www.youtube.com/watch?v=YM6xaO2AAHw 
Arias, Checa, Guevara, Hernandez 1102 
Narrator: 
What’s up guys? This is our new video Types of Students. Let’s see it. 
Dramatization 1: The Pranksters 
(We can see the teacher writing on the board, two students are sitting in class               
and they play an audio of a woman moaning) 
What happen? Finish the class? 
No. 
(They play the audio again) 
Get out of the class! 
Dramatization 2: The Fireman 
(We can see two students talking) 
Guevara Shut Up! 
(Students ohhh/uuuhhh to their classmate) 
Hey what did you do last weekend? 
Nothing. 
(Students ohhh/uuuhhh to their classmate) 
Dramatization 3: Bullies 
(We can see 3 students messing with a backpack) 
OBSERVATIONS: 
Fluency = The students did a very good job. Between 10 and 25 words per               
minute. 
Syllable/word Pronunciation = The students had very good pronunciation. 
Intonation/stress = Great intonation from all the students. 
 
https://www.youtube.com/watch?v=tqiV321emwI 
Michael Guerrero, Avila Reina, Nicolas Mejía Borda 
Hey! Hello hello! 
Hello, I’m the Avila student. We can look in this moment many kinds of              
students in this class. 
(Student laughing like crazy) 
That is the funny student. 
(Student sleeping in class) 
Now we continue with the sleepy student, looking that. Yes, they continue            
sleeping in this class. 
Now we continue with the student who don’t see anything with their eyes. 
(Student making faces trying to read whatever’s on the board) 
Yes, he don’t see anything in this moment. 
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Now we continue with other kinds of students in this class. We want to look at                
this types of students. 
Hi! 
Hi! 
How are two plus two? 
Four! 
Very good student. 
(We can see a student in the back of the classroom throwing things at the               
student at the front, they start yelling at each other) 
What you do? What you do? 
Yes, you look. This is the (outher) student. Is very bad and you don’t do that. 
Well we want to look the last of the student. This is the bad student. 
(We can see a student jumping on tables and yelling) 
Yes, you look that this classroom is very strange and very _____. Control             
control control! 
OBSERVATIONS: 
Fluency = The students tried to make complete sentences. Between 46 and 100             
words per minute. 
Syllable/word Pronunciation = The students had good pronunciation 
Intonation/stress = Some students had great intonation. 
 
 
https://www.youtube.com/watch?v=otuxuFOa7XA&t=66s 
Andres Conde -Karen Monroy -Juan Garcia -Logan Beltran 
*Video Intro* 
Those Who Pray to Pass 
Narrator: This type of students that pray to pass the year. 
Dramatization: (We can see two students praying) 
The One Who Fights For Everything 
Narrator: This type of students who fight everywhere. 
Dramatization: …(unintelligible speech of students fights in the cafeteria) 
The Heartbreaker 
Narrator: The Heartbreaker 
Dramatization: (a girl and a boy sitting in the hall) 
So.. 
Like… 
(Boy walks away) 
The Class Clowns 
Narrator: The _____ Students 
Dramatization: (We can see a teacher writing on the boar, students start yelling             
and throwing things at her) 
Those Who Pray For Doing Nothing 
Narrator: That ever did anything 
Dramatization: (unintelligible speech of students talking to a teacher, the audio           
was to hard to understand) 
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Bully: 
Narrator: Typic bully 
Dramatization: (we can see students playing football in the yard) 
OBSERVATIONS: 
Fluency = The students tried to formulate complete sentences. Between 9 and            
21 words per minute. 
Syllable/word Pronunciation = It was hard to understand some parts. 
Intonation/stress = Some students need to practice. 
 
https://www.youtube.com/watch?v=d0wo9iQIdKY 
Luna Caldas, Moreno Pinzón, Tavera Llanes, Bernal Mahecha 1105 
Narrator: Types of Students 
The aggressive student. 
(We can see two students fighting) 
Pacific Student: Hey! No no. 
Narrator: Come on the pacific student 
Pacific Student: ….the solution. 
Narrator: Drama queen student 
Student: Look this look this (while doing a hand stand) 
Narrator: Ohhhh come on 
(Another student does a push up) 
Student: Excellent excellent 
Narrator: The ______ students 
Student: Hello! Alejandra, Alejandra 
Alejandra: No 
Student: Alejandra 
Alejandra: What? 
Student: My name is _____ 
Alejandra: Who? 
Student: Yurex 
(Alejandra walks away) 
Narrator: The disinteresting student 
Student: Alejandra, one question 
Alejandra: Ujum 
Student: The homework of _____ 
Alejandra: No. Why? 
Student: Alejandra…(unintelligible speech) is a video 
Alejandra: For what? 
Student: Two calification 
Alejandra: Neehhh 
Student: Alejandra!! 
(Alejandra is not interested, the other student is frustrated) 
Student: Tuesday… 
Alejandra: Tomorrow…other day…other week. 
Student: But..lose the year. 
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Alejandra: Nei 
Narrator: The depressive student 
Student: No no please no 
Student: I hate my life (standing on a pole on the playground) 
Narrator: The millionaire student 
Student: (unintelligible speech) 
Narrator: Finish! 
OBSERVATIONS: 
Fluency = The students tried to make complete sentences. Between 39 and 45             
words per minute. 
Syllable/word Pronunciation = They had good pronunciation. 
Intonation/stress = All the students had great intonation. 
 
 
https://www.youtube.com/watch?v=_6UQAXN5Ifc 
Jhonier Sebastian Rangel Ivan Leonardo Gil Duvan Steven Pacheco Juan          
Sebastian Rodriguez Juan Felipe Sandoval 1101 
*Video Intro* 
Who is always “a little” late 
(We can see a student running to class) 
Sorry, I was a little late 
But class is _____ over 
(We can see students walking out of class) 
Who always falls asleep 
Students we _____ soon 
Shhhh (Teacher notices the sleeping student) 
(Everybody starts clapping, the student wakes up and starts clapping too) 
The Nerd 
____ hand to exams 
(Teacher starts handing out the exams) 
(Student punches the table) It gotta be possible. 
The Lazy 
Great (Teacher starts handing out the exams) 
Oh excellent!! 
Who never goes to class 
(We can see the teacher doing roll call, there’s a student missing) 
He never comes to the class. 
OBSERVATIONS: 
Fluency = The students tried to formulate complete sentences. Between 13 and            
40 words per minute. 
Syllable/word Pronunciation = It was hard to understand some parts. 
Intonation/stress = I believe they had good intonation. 
https://www.youtube.com/watch?v=CHFa9vdA0AA&t=7s&pbjreload=10 
Juan Sebastian Castillo, Jonathan Andres Jimenez, Felipe Suarez 
The Sleepy Student 
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(We can see the teacher writing on the board while a student falls asleep) 
Suarez! 
What? 
Stand up 
…(unintelligible speech) 
No, this is my class. Not your bedroom. 
No no 
Suarez! Suarez! 
The Delayed Student 
This… first word call of the exercise is past this number ______ the sequel              
change when past the underline. 
(The teacher continues writing on the board, we can hear someone knocking on             
the door) 
Why …(unintelligible speech) 
Sorry, transmilenio was late. 
Ok, pass. 
Thank you. 
Please, arrive in late in the next class. 
The Hungry Student 
(We can see the teacher writing on the board while a student eats inside the               
classroom) 
This is the exercise for today. Suarez not eating in my class. 
(The teacher takes away the food from the student) 
The Cheating Student 
This is the exercise for the quiz, you have five minutes to …(unintelligible             
speech) 
OBSERVATIONS: 
Fluency = The students tried to formulate complete sentences. Between 35 and            
41 words per minute. 
Syllable/word Pronunciation = They had good pronunciation. 
Intonation/stress = I believe they had good intonation. 
 
https://www.youtube.com/watch?v=mYMpYAY5I_0&t=46s 
David Mateo Morales Mendez Julian David Olave Sanchez Andres Felipe          
Pardo Ramirez Angelo Alexander Pedraza Ortiz Hollman Julian Rios 1101 
*Video Intro* 
Narrator: 
Welcome to our YouTube channel, which name is _____. Today we are talking             
about the types of students as we are the eleventh grade students we know              
hundreds of types of students. Here I have a list of the ________. Enjoy. 
Student A: 
Is the one who gets the best grades, also ______ to _______ very little social               
life. 
(We can see a student writing on the board) 
Student B: 
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(unintelligible speech) 
Student C: 
The _____ is the most common student, he doesn’t have good grades but he are               
not _____. 
(We can see students celebrating an exam’s grade) 
OBSERVATIONS: 
Fluency = The students tried to formulate complete sentences. Between 17 and            
57 words per minute. 
Syllable/word Pronunciation = It was hard to understand some of the students. 
Intonation/stress = They must practice their intonation. 
 
 
https://www.youtube.com/watch?v=a18IBpmMHFo&t=4s 
Katerin Lizeth Rodriguez Omar Julian Diaz Andres Santiago Jimenez Guzman          
Nicolas Enrique Moscote 1103 
*Video Intro* 
Narrator: Hello everyone! Today we are going to see types of students at the              
school. 
1.- Sleepy 
This type of student ______ a behavior where the school is his ________. He or               
she sleeps anywhere or anytime. 
(We can see a student falling asleep in the middle on a class) 
2.- Relationship 
This types of students are always demonstrating the affection that have for each             
other. 
What happen? Are you okay? 
No, I have many problems. 
(The students hug) 
I love you so much. 
3.- Walking camera 
This type of student are very seen _____ place to time ____ either in company               
or alone. Not at without the photos. 
Hey! 
Hi! 
Take a picture? 
(Students take a selfie) 
4.- Supposedly sportman 
This type student practice some sport or exercise by ________. 
(We can see a student working out) 
Narrator: Thanks for watching, don’t forget subscribe. 
OBSERVATIONS: 
Fluency = The students tried to formulate complete sentences. Between 49 and            
64 words per minute. 
Syllable/word Pronunciation = It was hard to understand some of the students, I             
think they were nervous. 
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Intonation/stress = They must practice their intonation. 
 
 
https://www.youtube.com/watch?v=mj2Fkh8lquk 
By: Antony Guaqueta Santiago Rojas Guerrero Nicolas Valbuena Curse: 1101 
Hi guys! In this video we are talking about the different types of students that               
here everything in different schools of the country. 
The first type of student is _____, this student is characterized by been very              
(unintelligible speech). The dream this student learn by _____ or _____. Oh I             
understand. 
The second type of student is the one who is always late and is _________. Oh                
my god teacher, sorry sorry. Sorry. 
The next type of student is (unintelligible speech). (We can see a student             
laughing looking at his cellphone) 
The last type of student is that bad boy. Is bully is potent aggressive. Pay               
attention. Hey man, what’s up? 
These are four type of student more characteristics. Thanks. 
OBSERVATIONS: 
Fluency = The students tried to formulate complete sentences. Between 45 and            
71 words per minute. 
Syllable/word Pronunciation = They need to practice their pronunciation. 
Intonation/stress = The students had good intonation. 
 
 
https://www.youtube.com/watch?v=ycte1g-3kiE&t=11s 
-Cortés Gil Aura María -Jamaica Zambrano Juan José -Moreno Reina Mateo           
1103 
*Video Intro* 
The Nerd 
The students this homework and his life is the school, the homework is the              
______ of the universe and story about human. 
Dramatization: 
I hope you’re ready for your test, but first I want to check your homework. 
Teacher, teacher my homework is complete. 
Yes is perfect, good very good. 
And Jose? 
Eeeeh what? The homework? I don’t do it. Sorry. 
You’re gonna lose the year. 
Copycat and the lazy. 
Hi, these two kinds of students don’t do anything in the class. Play in mobile,               
you can imagine. But their calcifications are best not good. 
This kind of student lives (unintelligible speech) 
Dramatization: 
(unintelligible speech) 
Ok guys, first question. 
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Do you ______? 
No, I don’t I don’t even study. 
I don’t know import. 
Ok Juan Jose what happen? 
I don’t know, I don’t see my paper. 
Ok you know what? Give me your papers. 
Check these quizzes so Juan Jose…. He’s so copycat. 
OBSERVATIONS: 
Fluency = The students tried to formulate complete sentences. Between 53 and            
90 words per minute. 
Syllable/word Pronunciation = They need to practice their pronunciation. 
Intonation/stress = The students had good intonation. 
 
 
https://www.youtube.com/watch?v=3EXw3EVrxpg&t=32s 
Sofia Avila, Juan Molano, Ferney Segura, Mateo Retavisca 
*Video Intro* 
Ok guys so in the video of today, we are going to talk you about the kinds of                  
students that are in a classroom so we are gonna show a few examples, we want                
you to come up with us. 
1.- The Sleeper 
(We can see a student asleep in the middle of class) 
2.- The Distracted 
So you can take this and you can convert this in this and this units, so class is                  
that clear? 
Mister Molano can you please explain me this theme for your class? 
(We can see students talking) 
Stand up, stand up. 
What are you saying? You don’t even have an idea what I’m asking you. 
3.- The Punters 
Ok class so this is the homework for tomorrow so I’m gonna go do something,               
don’t go out of the classroom. 
(Teacher leaves the classroom) 
(unintelligible speech) 
4.- The Unpunctual 
(We can see a student running to class) 
OBSERVATIONS: 
Fluency = The students tried to formulate complete sentences. Between 40 and            
72 words per minute. 
Syllable/word Pronunciation = They had good pronunciation. 
Intonation/stress = The students had a good intonation. 
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MY LIFE SOUNDTRACK PROJECTS - SECOND LESSON PLAN  (Fluency) 
 
Graphics 6.​  Speed #Words 
 
Graphics 7​.​ Hesitations 
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YOUTUBERS´ROLES - THIRD LESSON PLAN  (Fluency) 
Graphics 8. Speed # Words 
 
Graphics 9​.  Hesitations 
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Appendix J. DIDACTIC UNIT 
  
